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ABSTRACT 
 
Noviana Rosada Patmi. 2017. Correlation Study Between Vocabulary Mastery 
and Cognitive Style toward Speaking Ability at the Eleventh Grade Students of 
MAN 1 Sragen in the Academic Year of 2016/2017. Thesis. English Education 
Department, Islamic Education and Teacher Training Faculty. 
 
Advisor : Hj. Suprarti, M. Pd. 
Key Words : Vocabulary Mastery, Cognitive Style, Speaking Ability. 
 
The objectives of this research are fisrt to know whether there is 
correlation between vocabulary mastery toward speaking ability at the eleventh 
grade students MAN 1 Sragen, second, to know whether there is correlation 
between cognitive style toward speaking ability at the eleventh grade students 
MAN 1 Sragen, and third, to know whether there is correlation between 
vocabulary mastery and cognitive style toward speaking ability at the eleventh 
grade students MAN 1 Sragen in the academic year of 2016/2017. 
The design of this research is correlational design. The research was 
carried out at the eleventh grade students MAN 1 Sragen in the academic year of 
2016/2017. The population was the eleventh grade students MAN 1 Sragen. 
While the sample was 37 students of XI MIA 1. The instruments to collect the 
data were questionnaire and test. Questionnaire is used to collect the cognitive 
style data while the test is used to collect the vocabulary mastery data. In 
analyzing the data, the researcher used Person Product Moment formula to find 
the coefficient correlation and simple linear regression to find the significance and 
linearity of the variables. 
The result of the research showed that there is positive correlation between 
Vocabulary mastery (X1) and cognitive style (X2) and speaking ability (Y). The 
first, the hypothesis testing shows that the coefficient of correlation (rx₁y) between 
vocabulary mastery (X1) toward speaking ability (Y) is thet robtained higher than r-
table (0.8676 > 0.325). The second, the hypothesis testing shows that the 
coefficient of correlation (rx₂y) between cognitive style (X2) toward speaking 
ability (Y) is that robtained is higher than rtable (0.8410 > 0.325). Then, the third 
hypothesis testing shows that the coefficient of correlation (rx₁x₂y) between 
vocabulary mastery (X1) and cognitive style (X2) toward speaking ability (Y) is 
that robtained is higher than rtable (0.9866 > 0.325). The result of the research also 
showed that the contribution of vocabulary mastery toward speaking ability is 
75.17%, and 24.83% are from other factor. The contribution of cognitive style 
toward speaking is 70.73%, and 29.27% are from other factors. Then, the 
contribution of vocabulary mastery and cognitive style toward speaking ability of 
the eleventh grade students of MA Negeri 1 Sragen in the academic year 
2016/2017 is 97.43%, while 2.66% is contributed by other factors. Therefore, the 
researcher concluded that there is positive significant correlation between the 
habit of using English in daily life and speaking skill of the first grade students 
MAN 1 Sragen in the academic year of 2016/2017. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of Study 
Language is the most important thing in communication and it is used 
as a mean of communication among people, language makes us easy to get a 
lot of knowledge and experiences. According to Finnocchiaro in Brown 
(1980: 4) language is a system of arbitrary, vocal symbols which permit all 
people in a given culture, or other people who have learned the system of that 
culture, to communicate or to interact. English is the international language 
used among the nations in all over the world. It is used in many aspect of life, 
especially those related to international relationships, such as politics, 
economics, trades and cultures. There are many fields of work demand the 
mastery of English. So many people learn English that is able to give them a 
chance to get a better life. In Indonesia, English is a subject which is taught in 
the elementary school until senior high school even there are some 
kindergartens have taught English also.  
There are four skills that should be mastered in English, they are 
listening, speaking, reading and writing. Among the four skills, speaking is 
believed as the most difficult skill to be learned. Brown (2004: 140) states 
that speaking is a productive oral skill that can be directly and empirically 
observed, those observations are invariably colored by the accuracy and 
effectiveness of a test-taker‟s listening skill, which necessarily compromises 
the reliability and validity of an oral production test. Brown and Yule in 
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Retnoningsih (2014: 2) state that learning to talk in the foreign language is 
often considered being one of the most difficult aspects of language learning 
for the teacher to help the students. Based on the statement, it can be said that 
speaking is the most difficult aspect among four skills in English whereas 
people who have ability in speaking will be better in receiving information. 
The students who have good ability in speaking can be easy in their 
communication and it can be seen in their speaking achievement but speaking 
in English is very difficult for students because English is known as a foreign 
language in Indonesia. That is also found by the researcher when the 
researcher was doing her observation in MAN (State Islamic High School) 
Sragen. 
The previous research with the same varible had been done by some 
other researchers. The first previous research was from Siti Rofiah (2014) 
entitled “A correlational Study between Vocabulary Mastery and The 
Students‟ Interest in Listening to English Songs toward Speaking Skill of the 
Eleventh Grade Students‟ of SMK N 2 Surakarta in the Academic year of 
2013/2014”. The result of the study showed that vocabulary mastery and 
students‟ interest in listening to English song are important variables of for 
speaking skill. Both vocabulary mastery and students‟ interest in listening to 
English song have significant contribution in speaking skill. They contribute 
to improve speaking skill although speaking skill doesn‟t completely depend 
on the two variables. The second previous study was from Melawati (2014) 
by the title “A Correlation Study between Extrovert Personality and Speaking 
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Skill of the Eight Grade Students of MTs Al ManarSambirejo in the 
Academic Year of 2013/2014”. The result of this study was there is a positive 
significant correlation between students‟ extrovert personality simultaneously 
and speaking skill of the eight grade students of MTs Al ManarSambirejo in 
the Academic Year of 2012/2013 (Robtained= 0.505 >Rtable= 0.367 and α = 1%). 
MAN 1 Sragen is a school that is located on Jl. Irian No. 5 Nglorog, 
Sragen, Central Java. MAN 1 Sragen has sufficiency and good facilities. It 
has also many extracurricular programs. The school has many high 
achievements,it can be shown from shelves that are displayed in hall. They 
are fulfilled by goblets which showed the achievement of MAN 1 Sragen as a 
champion, runner up, etc of any academic and non-academic competitions. 
So, the researcher curious to know the students‟ achievement in English 
especially in speaking. 
When the researcher was doing her observation, the researcher found 
something interesting when the teacher taught speaking, the teacher asked 
students to tell about their last holiday one by one but in fact the teacher faced 
that some of the students did not want to try it, only few students could do it 
well and some other tried it although they spoke little.  
The researcher looked and saw the students who were trying to tell their 
last holiday, some of them could do it confidently but some others are 
nervous, shy and anxious. The students who had confidence they could tell 
their last holiday good enough and it was different from the students who got 
nervous, shy and anxiety. To know deeply about the students‟ speaking 
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ability, the researcher interviewed the teacher N as an English teacher of 
grade X and grade XI. According to teacher N, the students‟ ability in 
speaking are still low, there were some students had problem in speaking such 
as had limited vocabulary, pronunciation and the other problem were some 
students were shy to speak in English. RR, one of the students said that she 
was shy to speak in English in front of her friends. BG said that he was 
anxious to speak in English because he had limited vocabulary and he was 
afraid, he could not speak correctly. They said that speaking is difficult. They 
are inability to express ideas because they are lack of vocabulary and some of 
the students could not found problem solving that is related to students‟ 
cognitive style. Based on the interview the researcher wants to know how far 
students‟ speaking ability. 
Based on the fact above, it can be analyzed that there are some aspects 
that influence students‟ speaking achievement. One of them is vocabulary 
mastery. Speaking skill cannot be separated from vocabulary mastery. 
Vocabulary is a list or set of words for a particular language or a list or a set 
of words that individual speaker of a language might use (Hatch and Brown, 
1995: 1). According to Hornby (1995: 133) vocabulary is a total member of 
words with make up the language. If someone does not understand the 
meaning of words, they will be unable to participate in the communication. It 
means that vocabulary mastery is important factor in speaking ability. In 
order to communicate with other, somebody should know a large number of 
words. It is supported by Fauziati (2002: 155), vocabulary is central to 
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language and critical importance to typical language learner. Without 
sufficient vocabulary, we cannot communicate effectively or express our idea 
in both oral and written language. The meaning of vocabulary mastery is not 
only having great vocabularies but including the skill to choose the right 
words, the understanding about abstract words and concrete words, and also 
spelling the word correctly. Somebody needs to choose the appropriate words 
when they want to say something. Sometimes they also need different 
vocabulary for different occasion or subject.  
The other factor influences the students speaking ability is Cognitive 
Style. According to Saracho (1997:16)cognitive style identifies the ways 
individuals react to different situations. It is one way to characterize 
individual differences. While the level and pattern of abilities derive from the 
individual‟s genetic endowment, cognitive style influences how abilities 
develop. Cognitive style describes consistencies in using cognitive processes. 
Cognitive styles include stable attitudes, preferences, or habitual strategies 
that distinguish the individual style of perceiving, remembering, thinking and 
solving problems. 
This speaking performance is said to happen through some strategies 
based on one‟s internalized language competence. If so, it could be related to 
the cognitive restructuring abilities fostered by a field-independent cognitive 
style (Stansfield & Hansen, 1983:29-38). Speaking ability may make 
cognitive demands which allow the field-independent person to speak more 
easily or accurately regardless of second language proficiency. On the other 
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hand, field dependent persons may be at a disadvantage when talking this 
type of test, since they are not as likely to use the strategies helpful to the 
solution of speaking problems. In this case, a cognitive style would be 
operating in speaking performance; that would lessen the validity of speaking 
test as a measure of language proficiency (Stansfield & Hansen, 1983:29-38). 
Vocabulary mastery is an important aspect in speaking achievement by 
mastering vocabulary they are able to say and to express what they want to 
say and to express. Students also need to manage their negative emotion 
especially on speaking test. It will help them to get good score. The students 
need to be practice and trained in order to have a good speaking ability. 
Based on the description above, can be assumed that the researcher 
curious to know if there is any significant correlation between vocabulary 
mastery and speaking ability, the researcher curious to know if there is any 
significant correlation between cognitive style and speaking ability, and the 
researcher curious to know if there is any significant correlation between 
vocabulary mastery and cognitive style toward students‟ speaking ability. The 
aim is to know there is any correlation among them or not. Then, the 
researcher determines the topic entitle “A Correlation Between Vocabulary 
Mastery and Cognitive Style Toward Speaking Ability at The Eleventh Grade 
Students of MAN 1 Sragen in Academic Year 2016/2017”. 
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B. The Identification of the Problem 
Based on the fact due to the background of the study, there are some 
problems that may arise, among them are as follows. 
1. What factors which are influencing students‟ speaking ability. 
2. What the teacher do to enhance the students‟ speaking ability. 
3. Whether or not there is any correlation between vocabulary mastery and 
speaking ability. 
4. Whether or not there is any correlation between cognitive style and 
speaking ability. 
5. Whether or not there is any correlation among vocabulary mastery, 
cognitive style, and speaking ability. 
 
C. Research Problem 
Dealing with the research background above, the researcher identifies 
the problems concerning the students‟ speaking ability that will be discussed 
as follows: 
1. Is there any positive significant correlation between vocabulary mastery 
and speaking ability of the eleventh grade students of MAN 1 Sragen in 
academic year 2016/2017? 
2. Is there any positive significant correlation between cognitive style and 
speaking ability of the eleventh grade students of MAN 1 Sragenin 
academic year 2016/2017? 
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3. Is there any positive significant correlation among vocabulary mastery and 
cognitive style toward speaking ability of the eleventh grade students of 
MAN 1 Sragen in academic year 2016/2017? 
 
D. Research Objective 
Based on the problem statements above, the researcher has the 
objectives as the main targets of this research paper. The objectives are: 
1. To find out whether there is any positive significant correlation between 
vocabulary mastery and speaking ability of the eleventh grade students of 
MAN 1 Sragenin academic year 2016/2017 is. 
2. To find out whether there is any positive significant correlation between 
cognitive style and speaking ability of the eleventh grade students of MAN 
1 Sragen in academic year 2016/2017 is. 
3. To find out whether there is any positive significant correlation among 
vocabulary mastery and cognitive style toward speaking ability of the 
eleventh grade students of MAN 1 Sragen in academic year 2016/2017 is. 
 
E. Limitation of Study 
In order to focus on the topic, the researcher makes the limitations to 
both the object and the variable of this study. The researcher focuses on the 
students‟ speaking ability and its correlation with vocabulary mastery and 
cognitive style. The students as the object of this research are the eleventh 
grade students of MAN 1 Sragen, specifically in academic year 2016/2017. 
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F. Benefit of The Research 
The result of the study is expected to give benefits, both theoretical and 
practical: 
1. Theoretical benefit 
The result of the research as the information to show that there is any 
correlation among vocabulary mastery, cognitive style and speaking 
achievement. The researcher hopes this study will give a contribution to 
everyone who is interested in correlation research and everything that 
deals with the topic of this study. 
2. Practically benefit 
a. English teachers 
It gives more knowledge for the teacher that vocabulary mastery 
and cognitive style as important aspects to support students‟ speaking 
ability.  
b. The Students  
It gives understanding that Qognitive Style is needed in order to 
get a high ability on speaking.  
c. The School 
It provides information about a correlation among vocabulary 
mastery, cognitive style and speaking ability. 
d. Other Researchers 
It hopes that this research can be used as a reference to conduct 
other research related to this study. This study will give more 
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knowledge of correlation among vocabulary mastery, cognitive style 
and speaking ability for readers of this study. 
 
G. The Definition of Key Terms 
1. Correlation research 
Correlation research is a research which is done to determine the 
relationship among two or more variables, and to explore their implication 
for cause and effect. This research has two kinds of variables, independent 
variable and dependent variable (Fraenkel and Wallen, 2000: 359). 
2. Vocabulary mastery 
Hornby (1995: 133), vocabulary is a total member of words with 
make up the language. Fauziati (2002: 155), vocabulary is central to 
language and critical importance to typical language learner. Without 
sufficient vocabulary, we cannot communicate effectively or express our 
idea in both oral and written language. 
3. Cognitive Style 
Saracho (1997: 8), Cognitive Style is a psychological construct that 
has been of interest to psychologists and educators for some time. To some 
extent cognitive style is related to children„s general cognitive 
development; thus, research on cognitive style has been of interest to 
researchers, psychologists, early childhood educators, child development 
specialists, and teachers. 
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4. Speaking 
Brown (2004: 140) states that speaking is a productive oral skill that 
can be directly and empirically observed, those observations are invariably 
colored by the accuracy and effectiveness of a test-taker‟s listening skill, 
which necessarily compromises the reliability and validity of an oral 
production test. 
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CHAPTER II 
REVIEW OF RELATED THEORY 
 
A. Review on Speaking Ability 
1. Definition of Speaking Ability 
There are some experts who define speaking. The first definition 
comes from Thornbury (2005: 1), speaking is interactive and requires the 
ability to cooperate in the management of speaking turns. It also typically 
takes place in real time with little time for detail the plan. In addition, 
Brown (2004: 140) states that speaking is a productive oral skill that can 
be directly and empirically observed, those observations are invariably 
colored by the accuracy and effectiveness of a test-taker‟s listening skill, 
which necessarily compromises the reliability and validity of an oral 
production test. Nunan (1998: 26) defines speaking as a process consisting 
of short, often fragmentary utterances in a range of pronunciation. 
Byrne (1997: 8) states that oral communication is two ways process 
between speaker and listener (or listeners) and it involves the productive 
skill of speaking and receptive skill of understanding (or listening with 
understanding). In addition, Cook in Yunita (2012: 9) defines spoken 
language as happening in time, produces and processed on line. It is not 
going back and changing, or structuring the words as in writing. It is often 
no time to pause and think, while speakers are talking or listening, they 
cannot stand back and view the discourse in spatial or diagrammatic terms. 
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From the definition above, it can be concluded that speaking is an 
interactive process that consists of short, often fragmentary utterances in a 
range of pronunciation to express ideas, feelings, and thought orally. 
2. The Aspects of Speaking Ability 
According to Hughes (1989:110), there are some aspects which 
concern with speaking. They are accuracy, fluency, structure, vocabulary 
and content of speech:  
a. Accuracy  
Students‟ speaking achievement deals with the pronunciation of 
the target language. The students were required to perform good 
pronunciation in order to make their listener understand their 
utterances. Brown & Yule (1983:2) say that students of the spoken 
language spend so many hours learning to pronounce the sound of 
English. Further, they note that in pronunciation, the students are 
required to discriminate between sounds, word spoken in isolation, 
and identifying stress word and intonation of each vocabulary. 
Therefore, in order to have a good speaking skill. It was necessary for 
students to master the pronunciation of the word and to identify the 
grammatical function of their utterance. 
b. Fluency 
Byrne (1986:9) says that the main goal of teaching productive 
skills is to improve students‟ fluency. It means that the conversation 
done can be managed well. The communication which is not fluent 
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will create break down because the listeners will get confused or 
getting impatient. 
c. Structure 
Structure is the language system and it is one of the elements 
that concern the target language. In this case, Radford (1988:2) 
describes structures as a set of rules of principles which specify how 
to form, pronounce the phrases and sentences. So in English teaching 
and learning activities the students are able to perform the 
understandable utterance of the target language. 
d. Vocabulary 
Vocabulary is badly needed in producing a foreign language, 
especially for speaking. Byrne (1986:11) says that to make the 
communication more effective the students need to master the 
grammar and vocabulary of the target language. It is important for 
speaker to make sure that people understand when they hear the 
sentences. 
e. Content of Speech  
Content of speech in this research refers to the language 
meaning in the form of messages or ideas. Levinson (1996:71) says 
that ideas, feeling and thoughts refer to the kinds of mental process 
that occur during the act of formulating a speech. Therefore, it is 
necessary for the students to express appropriate speech that is 
relevant to the topic. It is expected that they are able to produce 
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logical thoughts and express it orally based on particular topic being 
discussed. Hence, the teacher should give a chance for them to think 
before practicing to speak, so that they can have related ideas explored 
in their content of speech. It is expected from the ideas, which are 
expressed in consistent flow will make the listeners able to understand 
the speaker‟s utterances correctly. 
3. Kinds of Speaking Activities 
According to Brown (2004: 141) states that there are five basic 
types of speaking as follows: 
a. Imitative: at one end of a continuum of types of speaking performance 
is the ability to simply parrot back (imitate) a word or phrase or 
possibly a sentence. 
b. Intensive: the production of short stretches of oral language designed 
to demonstrate competence in a narrow band of grammatical, phrasal, 
lexical, or phonological relationships (such as prosodic elements-
intonation, stress, rhythm, and juncture). 
c. Responsive: the stimulus is almost always a spoken prompt (in order 
to preserve authenticity), with perhaps only one or to follow up 
questions or retorts. 
d. Interactive: interactive can take the two forms of transactional 
language, which has the purpose of exchanging specific information, 
or interpersonal exchanges, which have the purpose of maintaining 
social relationships. 
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e. Extensive or monologue: extensive oral production includes speeches, 
oral presentation, and story-telling, during which the opportunity for 
oral interaction from listener is either highly limited (perhaps to non-
verbal responses) or ruled out altogether. 
Related to the explanation above, the researcher uses extensive 
or monologue as basic speaking of this research. 
4. Problems of Speaking Activity 
Learning foreign language is often considered to be a difficult 
aspect, because of the students learn all the four skills (listening, speaking, 
reading and writing). Speaking is to be one of the difficult aspects because 
the students‟ assumption thinks that speaking seems intuitively the most 
important for people to know a language. 
Rivers in Rahayu (2010: 28) states that there are psychological 
factors in communicating which include: 
a. Desire to communicating 
As well having something to say, the students must have the desire to 
communicate the message to some person or group of person. Some 
students may not have interest in joining speaking activity for their 
teacher who does not show sympathy and their classmates are 
uncongenial. Other may realize that they have limitations in the new 
language and do not want to ridicule. 
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b. Comprehension as well as expression 
Students may have acquired skill in expressing themselves in the new 
language code, but have little practice in understanding the language 
when it is spoken at a normal conversational situation. 
c. Personality factors 
Some students are talkative, others are shy or embarrassed if found to 
be in error. These characteristics affect the students‟ performance in 
speaking activity. 
d. Limitations of expression  
Students may feel frustrated when they know their choice of 
expression is limited. They cannot demonstrate the maturity of their 
thought. 
e. Correction of errors 
In several societies, people will keep their ideas if expressing them 
could cause embarrassment for themselves or for the people with 
whom they are conversing. Continual correction sometimes can be 
very irritating. 
According to Ur (1996: 121), there are some problems faced by 
learners in speaking activity. They are: 
a. Inhibition 
Unlike reading, writing listening activities, speaking requires some 
real time exposures to an audience. Learners are often inhibited about 
trying to say things in a foreign language in the classroom, such as 
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worried about mistakes, fearful of criticism, or shy of the attention 
that their speech attracts. 
b. The lack of theme to be spoken 
Some learners get the difficulties in thinking of anything to say, they 
have no motivation to express themselves beyond the guilty feeling 
that they should be speaking. 
c. The low participation 
Only one participant can talk at a time if he or she is to be heard. In a 
large group, this means that each one will have only little time to talk. 
This problem is compounded by the tendency of some learners to 
dominate, while others speak very little or not at all. 
d. The use of mother tongue 
In number of classes, the learners share the same mother tongue. They 
may tend to use it because of some reasons. Firstly, it is easier. 
Secondly, it feels unnatural to speak to one another in a foreign 
language. The last, they feel less “exposed” if they are speaking their 
mother tongue. If they are talking in small groups, it can be quite 
difficult to keep using the target language.  
Based on the theory above, there are psychological factors in 
communicating; desire to communicating, comprehension as well as 
expression, personality factors, limitations of expression, and correction of 
errors. Besides of psychological factors in communicating, there are some 
19 
 
problem in speaking; inhibition, psychological factors in communicating, 
the low participation, and the use of mother tongue. 
5. The Characteristics of Successful Speaking 
According to Ur (1996: 120), there are four characteristics 
indicating successful speaking. They are as follows: 
a. Learners talk a lot 
As much as possible the period of time allotted to the activity is in fact 
occupied by learner‟s talk. This may seem obvious, but often most of 
time is taken up with teacher‟s talk or pauses. 
b. Participation is even 
Classroom discussion is not dominated by minority of talkative 
participants. All get the chance to speak and contributions are fairly 
evenly distributed. 
c. Motivation is high 
Learners are eager to speak because they are interested in the topic 
and have something new to say about it or because they want to 
contribute to achieve task objectives. 
d. Language is of an acceptable level 
Learners express themselves in utterances that are relevant, easily 
comprehensible to each other, and of an acceptable level of language 
accuracy. 
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From the explanation above, it can be conclude that there are four 
characteristics of successful speaking; active learners, participation, high 
motivation and acceptable level of language. 
6. Testing Speaking 
According to Thornbury (2005: 123) defined some test types of 
speaking, they  are as follows: 
a. Interview 
An interview is conducted by calling out individuals one by one for 
their interviews. Interview is easy to set up but it is not conductive to 
test informal, conversational speaking styles. The effect of interview, 
such as style of questioning is difficult to eliminate. 
b. Live monologue 
The candidates prepare and present a short talk on a pre-selected topic. 
This type of test eliminates the interviewer effect and provides 
evidence of the candidate‟s ability to handle on extended turn, which 
is not always possible in interviews. Other students can be involved as 
audience in question and answer session so the speaker‟s ability to 
speak interactively and spontaneously can be coped in the test. 
c. Recorded monologue 
Recorded monologue is less stressful than a more public performance. 
It is more practicable than live-monologue. Learners can record 
themselves on certain topic talk. The assessment of recorded 
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monologue can be done after the event, and the result can be 
triangulated. 
d. Role plays 
A learner must perform a certain role in the classroom. Another role 
can be performed by another student or teacher.  
e. Collaborative tasks and discussions 
These are similar to role plays except that the learners are not required 
to assume a role but simply to be themselves. The learner‟s interactive 
skills can be observed in circumstances that closely approximately 
real-life language use. 
Ur (1996: 39) suggests that the techniques of speaking test to test 
oral proficiency are as follows: 
a. Questions and answer 
In this test, the teacher and the students are involved in question and 
answer using the target language. The answer can be in short or long 
answer based on the questions asked. 
b. Monologue 
In this type of test, students are required to perform a speaking 
performance at a topic given. 
c. Making dialogue 
A pair of students is given a topic and then they are expected to 
perform a dialogue based on the topic given. 
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d. Role plays 
Teacher hands out a card role to the students. Each student gets a 
particular role to perform. The students perform in pair or group to 
conduct the speaking. 
e. Debate  
Some students are divided into two groups pro and contra. They are 
given a topic and then ask each other to give their opinion about the 
topic based on their group role. 
Related to the explanation above, the researcher used monologue 
for the testing of speaking skill. 
7. The Indicator of Speaking test 
Thornbury (2005: 127) proposes two main ways of scoring in 
spoken test, holistic scoring and analytic scoring. In analytic scoring, a 
separate score is given for different aspects of the task. In holistic scoring, 
a single score is given on the basis of overall scoring. In line with the 
description above, Madsen (1983: 167) states that holistic scoring is used 
to evaluate a wide variety of criteria simultaneously such as fluency, 
grammar, vocabulary, and pronunciation. He states that the holistic scoring 
concentrates on communication while not overlooking the components of 
speech. The researcher will construct and summarize the concept of 
speaking skill theories as the indicator of speaking. They are: 
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a. Fluency 
Fluency refers to the speed and smoothness of oral delivery (Lennon, 
2000: 25) 
b. Vocabulary 
Vocabulary is a list or set of words for a particular language or a list 
or set of words that individual speaker of a language might use (Hatch 
and Brown,1995: 1) 
c. Grammar 
Set of language rules that you use, most of the time unconsciously, to 
create phrases and sentences that convey meaning. 
d. Pronunciation 
Pronunciation is the act or result of producing the sounds of speech, 
including articulation, stress, and intonation, often with reference to 
some standard of correctness or acceptability. 
Based on the theories above, the scoring rubric will be applied in 
this thesis is as follows: 
Table 2.1. Rubric Scoring of Speaking Test from Madsen (1983) 
No. Categories Level Criteria 
1. Fluency 
21-25 Fluent communication 
16-20 Good communication 
11-15 Satisfactory  
6-10 Communication hesitant 
0-5 Communication minimal 
2. Vocabulary 
21-25 Wholly appropriate 
16-20 Few limitation 
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11-15 Sometimes limited 
6-10 Limitation affected the task 
0-5 Inadequate for the task 
3. Grammar 
21-25 Clear and appropriate use of 
grammar 
16-20 Few inaccurate grammar 
11-15 Inaccuracy of grammar do not 
serious impede understanding 
6-10 Inaccuracy of grammar do not 
impede understanding 
0-5 Inaccuracy of grammar makes 
understanding almost impossible 
4. Pronunciation 
21-25 Clear pronunciation 
16-20 Few inaccurate pronunciation 
11-15 Inaccuracy of pronunciation do not 
seriously impede understanding 
6-10 Inaccuracy of pronunciation do not 
impede understanding 
0-5 Inaccuracy of pronunciation makes 
understanding almost impossible 
 
B. Review on Vocabulary Mastery 
1. Description of Vocabulary Mastery 
Vocabulary is a list or set of words for a particular language or a 
list or set of words that individual speaker of a language might use (Hatch 
and Brown, 1995: 1). Hornby (1995:1331) defines vocabulary as a total 
number of words which make up the language. In addition, Burn and 
Broman (1995: 295), say that vocabulary is defined as the total number or 
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words (with rules of combining them) used by a person, class or profession 
to make up language either in oral or written communication. 
In Oxford Advanced Learner‟s Dictionary, mastery is complete 
knowledge or great skill. According to Webster (2002: 714) states that 
mastery is skill or knowledge that makes one master of a subject.  
From the statements above, the researcher concludes that 
vocabulary mastery is knowledge of a list or set of words for a particular 
language to make up language either in oral or written communication. 
2. The Importance of Vocabulary Mastery 
Vocabulary is very important in a language. Burns and Broman 
(1975: 295), state that the position of an individual in society may be 
determined by the extent of his knowledge of words and how to use them 
in manner appropriate to a particular place, time, and situation.The 
statement is supported by McCarthy (1990: viii). “No matter how well the 
students learnt grammar, no matter how successfully the second of 
Language are mastered without words to express a wider range of 
meanings, communications in an L2 just cannot happen in any meaningful 
way.”  
According to Coady and Huckin (1997: 5) state that vocabulary is 
central and critical importance to typical language learning. It makes 
vocabulary as the basic element to master the four language skills, namely: 
listening, speaking, reading, and writing. Without having adequate 
vocabulary, a language learner will not be able to master the language 
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skills. It means that vocabulary mastery has important roles in 
communication. 
From the explanation above, it can be concluded that vocabulary is 
very important in a language and it is basic to communicate.  
3. Kinds of Vocabulary Mastery 
Vocabulary is divided into the receptive vocabulary and productive 
vocabulary. Receptive vocabulary is the words that students can recognize 
and understand when they occur in context, whereas productive 
vocabulary is words which students understand, they can produce correctly 
and use constructively in speaking and writing (Hayecraft in Evelyn, 1995: 
130). Harris (1969: 48) says that vocabulary can be categorized into 
passive or active vocabulary. Active vocabulary is the words usually used 
in the speech and writing activity, while passive vocabulary is the words 
usually used in reading.Harmer (1996: 16) states that basically students 
have four different vocabularies, namely speaking vocabulary, listening 
vocabulary, reading vocabulary, and writing vocabulary. Writing and 
speaking are language production, which belong to productive skills, while 
listening and reading involve receiving the message and they belong to the 
receptive skills. 
Based on the explanation above, it can be concluded that there are 
two kinds of vocabulary; receptive or passive vocabulary and productive 
or active vocabulary. 
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4. Teaching vocabulary 
According to Ur (1996: 60) there are some elements need to be 
taught in teaching vocabulary. They are: 
a. Grammar 
The grammar of a new item will need to be taught if this is not 
obvious covered by general grammatical rules. An item may have 
unpredictable change way of connecting with other words in 
sentences; it is important to provide learners with this information at 
the same time as the teacher teaches the base former. When teaching a 
new verb, for example, he might also give its past former, if this is 
irregular „buy‟ „bought‟ and he might note if it is transitive or 
intransitive. Similarly, teacher teach a noun, he may wish to present its 
plural former, if irregular „person‟ „people‟, or draw learners‟ 
attention to the fact that it has no plural at all. 
b. Collocation 
Collocation is the co-occurrence of certain words, or, when two 
items are used together frequently. The most common types of 
collocation are as follow; 
1) Subject noun + verb; e.g. The moon shines at night. 
2) Verb + object noun; e.g. She takes her dog. 
3) Adjective + noun; e.g. A nice car, 
4) Adverb + past participle;  e.g. Badly injured, 
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Collocation has many implications for both the content and 
methodology of language teaching. It has an important role to play in 
the creation of meaning. It is almost impossible to explain the 
meaning of bark without reference to dog. 
c. Form: pronunciation and spelling 
The learners have to know how a word is pronounced (its 
pronunciation) and what it looks like (its spelling). These are fairly 
obvious characteristics, and one or the other be perceived by the 
learner when encountering the item for the first time. In teaching, the 
teacher needs to make sure that both these aspects are accurately 
presented and learned. 
d. Aspect of meaning: denotations, connotations, appropriateness 
The meaning of a word is primarily what refers to in the real 
world, its denotation; this is often the short of definition that is given 
in a dictionary. For example, „cow‟ denotes a kind of animal; more 
specifically, it is a common domestic herbivorous mammals; and both 
dank and moist mean slightly wet. 
A less obvious component of the meaning of an item is its 
connotations: the associations, or positive or negative feelings it 
evokes, which may or may not be indicated in a dictionary. 
Connotation adds extra meaning. Wine glasses, cups, and mugs are 
(perhaps) similarly shaped drinking vessels, but the words do not 
29 
 
mean the same thing. Connotation meaning difference some words in 
a sense. 
A more suitable aspect of meaning that often needs to be taught 
is whether a particular item is the appropriate one to use in a certain 
context or not. Thus it is useful for a learner to know that a certain 
word is very common, or relative rare, or „taboo‟ in polite 
conversation, or tends to be used in writing but not in speech, or is 
more suitable for formal than informal discourse, or belongs to a 
certain dialect. For example, the word weep is virtually synonymous 
in denotation with cry, but it is more formal, tends to be used in 
writing more than speech, and is in general much less common. 
e. Aspect of meaning: meaning relationship 
How the meaning of one item relates to the meaning of others 
can also be useful in teaching. There are such various relationships; 
Table 2.2. Aspects of Meaning 
Aspect of meaning Definition Example 
Translation  Words or expression in 
the learners‟ mother 
tongue that (more or 
less) equivalent in 
meaning to the item 
being taught. 
Big= besar 
Red= merah 
School= sekolah 
Super ordinates General concept that 
„cover‟ specific items. 
Flower is the super 
ordinates of „lily, 
jasmine, rose, 
30 
 
orchid, etc. 
Co-hyponyms or 
co-ordinates 
Other items that are the 
same kind of thing. 
Green, blue, red are 
co-ordinates of a 
color. 
Hyponyms  Items that serves as 
specific examples of a 
general concept 
(Crystal, 1999: 165). 
Mango, grape, 
orange, apple are all 
hyponyms of fruit. 
Antonyms  Lexemes which are 
opposite in meaning 
(Crystal, 1999: 165). 
Wife X husband 
Male X female 
Synonyms  Two or more words 
have the same meaning 
(McCarthy, 1990: 164). 
Kid= child 
Clever, smart= 
intelligent 
 
f. Word formation 
According to its formation, there are (1) word which is formed 
by derivation and (2) word which is formed by inflection. 
1) Word formed by derivation 
Derivation is the construction of words resulting the change of 
words class or the meaning of the steam. There are two 
derivational, suffixes ad prefixes. Derivation suffixes are syllables 
or group is syllables such as –ion, -ness, -ize, -ive, -full, -able, etc 
that are joined to the end of the word to change the meaning. For 
example: activity, powerless, attractive, hopeless, and 
understandable. 
31 
 
Derivational prefix is a syllable or group of syllables such as un-, 
im-, dis-, or pre-, etc which joined to the beginning of a word or 
morpheme to change its meaning. For example: impatient, 
immortal, disappearances, unemployment, misunderstand. 
2) Word formed by inflection 
Inflection is the construction of the words which does not result 
the chance of words class. There are four kinds of inflection: a) 
plural forms such as book-books, class-classes, child-children; b) 
possession, such as Dwi‟s car, Aji‟s plane; c) pronoun, such as 
she is a doctor, Rafsanjhani teaches her sister to speak English; 
and d) third singular maker, such as I write a letter and she writes 
a letter. 
Vocabulary in this research is the students‟ knowledge concerning 
with related word formation (derivation and inflection) and meanings of 
words (translation, antonym and synonym). 
5. The Test of Vocabulary 
According to Medsen (1983: 12) states that purpose of vocabulary 
test is to measure the comprehension and production of words used in 
speaking and writing. From this statement, it can be said that the 
vocabulary mastery can be measured when someone is able to comprehend 
and produce the words used in speaking and writing.  
The test of vocabulary in this research is used to know students‟ 
vocabulary mastery. The kind of vocabulary test in this research is active 
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vocabulary. The test is objective test in form of multiple-choice type. 
There are four alternatives of answer in each item consisting one correct 
answer and three destructors. 
6. The Indicator of Vocabulary Mastery 
Based on the review of related theory of vocabulary mastery, it can 
be concluded that vocabulary mastery is a list or set of words for a 
particular language used by a person, class or profession to make up 
language either in oral or written communication. Vocabulary mastery 
includes know the meaning of the word, the structure, idioms, and 
expressiveness to carry it. Mastering the vocabulary of language needs the 
attention to its meaning of word form. 
The researcher will construct and summarizes the concept of 
vocabulary mastery theories as the indicator of the research into: 
a. Word formation (derivation and inflection) 
b. Word meaning (translation, antonym and synonym) 
 
C. Reviewon Cognitive Style 
1. Definition of Cognitive Style 
Cognitive style is a psychological construct that has been of 
interest to psychologists and educators for some time. To some extent 
cognitive style is related to students‟ general cognitive development. Some 
teacher feels that the academic performance of children could be improved 
if the schools provide a better match of learning activities to their 
predominant cognitive styles. 
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According Saracho (1997:16), Cognitive style identifies the ways 
individuals react to different situations. It is one way to characterize 
individual differences. While the level and pattern of abilities derive from 
the individual‟s genetic endowment, cognitive style influences how 
abilities develop. Cognitive style describes consistencies in using cognitive 
processes. Cognitive styles include stable attitudes, preferences, or 
habitual strategies that distinguish the individual style of perceiving, 
remembering, thinking and solving problems. 
Individuals actively process and transforming information, 
structuring new knowledge and integrating it within the memory structure. 
This process contributes to the individual‟s intellectual development, 
extending students repertoire of cognitive skills that have been 
accumulating throughout life.Cognitive style might be more appropriately 
referred to as personal style. The cognitive style characteristics describe 
the individual‟s mode of understanding, thinking, remembering, judging, 
and solving problems. An individual‟s style determines the cognitive 
strategies variety of situations (Saracho, 1997:17). 
Cognitive style describes consistencies in using cognitive 
processes. It does not describe the content or cognitive level of an 
individual‟s performance. Cognitive styles include stable attitudes, 
preferences, or habitual strategies that distinguish the individual style of 
perceiving, remembering, thinking and solving problems. 
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2. The Types of Cognitive Style 
Based on Messick in Saracho (1997:17) cognitive style has nine 
dimensions, as follows: 
a. Scanning 
Dimension of individual differences in the extensiveness and 
intensity ofattention deployment, leading to individual variationin the 
vividness experience and the span of awareness. 
b. Breadth of categorizing 
Consistent preference for broad inclusiveness, as opposed to 
narrow exclusivenessin establishing the acceptable range for specifies 
categories. 
c. Conceptualizing styles 
Individual differences in the tendency to categorize perceived 
similarities and differences among stimuli in terms of many 
differentiated concepts, which is a dimension called conceptual 
differentiation, as well as consistencies in the utilization of particular 
conceptualizing approaches as bases for forming concepts (such as the 
routine using in concept formationof thematic or functional relations 
among stimuli as opposed to the analysis of descriptive attributes or 
the inference of class membership). 
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d. Cognitive complexity versus simplicity 
Individual difference in the tendency to construe the world and 
particularly the world of social behavior in a multidimensional and 
discriminating way. 
e. Reflectivenes versus impulsivity 
Individual consistencies in the speed with which hypothesesare 
selected and information processed, with impulsive subjects tending 
tooffer the first answer that occurs to them, even though it is 
frequently incorrect, andreflective subjects tending to ponder various 
possibilities before deciding. 
f. Leveling versus sharpening 
Reliable individual variation in assimilation in memory. 
Subjects at the leveling extreme tend to blur similar memories and to 
merge perceived objects or events with similar but not identical events 
recalled from previous experience. Sharpeners, at the other extreme 
are less proton confuse similar objects and by contrast, may even 
judge the present to be less similar to the past than is actually the case. 
g. Constricted versus Flexible control, individual differences in 
susceptibility to distraction and cognitive interference. 
h. Tolerance for incongruous unrealistic experiences  
A dimension of differential willingness to accept perceptions at 
variance with conventional experience. 
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Cognitive styles are consistent and stable over time, although some 
may easily be altered. However, most people maintain the same cognitive 
style over time. Such stability makes stylistic dimensions very useful in 
long-range guidance and counseling. In relation to value judgments, 
cognitive styles are bipolar. This characteristic is especially important in 
differentiating cognitive styles from intelligence and other ability measures 
where having more of ability is better than having less of it. 
3. The Implication of Cognitive Style 
Cognitive style includes more than intellectual ability. The work by 
Witkin et al. (in Saracho, 1997:19) on psychological differentiation was a 
pioneering effort in defining structural constraints of personality in 
cognitive processes. Individual consistencies in cognitive behavior are 
derived from a wide range of behaviors and strategies employed to cope 
with specific situations, tasks, stimulus-constraints, and purposes for 
which they are especially relevant and suited. Since cognitive style relates 
to a person‟s psychological and educational attributes and is part of each 
individual‟s personality, it becomes an important factor in schooling 
because influences the performance of students and teachers. 
Based on Witkin et al. (in Saracho, 1997:19) there are many the 
implications of cognitive style in the performance of students and teachers, 
as follows: 
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a. Teacher Performance 
Based on Saracho (1988:20), Educators and researchers are 
concerned about teacher classroom performance and are always 
looking for ways to improve it. Teachers need to have an intellectual 
basis for their performance, to act skillfully and to plan and evaluate 
their performance. Then, cognitive style can help the teacher to 
improve teacher performance, intellectual, and skill. 
b. Students‟ Cognitive Functioning 
Based on Sigel (in Saracho, 1997:20) Students‟ cognitive 
functioning refers to how they respond to and make sense of their 
world.Assessing this functioning makes more sense than relying on a 
simple score on a standardized intelligence test. The types of errors 
children make while taking an intelligence test may provide more 
information about their cognitive performance than does a test score. 
c. Classroom Interaction 
Based on Saracho (1997:20), since cognitive styles affect both 
teacher instruction and student learning, it is important to understand 
the educational implications of teachers‟ and students‟ cognitive styles 
separately, as well as the results of classroom interactions. When 
teachers and students with the same or different cognitive styles are 
placed together in classrooms, one can predict varied consequences 
related to whether teachers and students are matched or mismatched. 
 
38 
 
4. The Elementsof Cognitive Style 
The cognitive style of field dependence independence (FDI) 
characterizes the individual‟s way of thinking, remembering, and 
understanding. In other hands, field independent (FI) individuals utilize 
internal references to process information, while field dependent (FD) 
individuals use external referents that assist them to process information.In 
the most current theoretical formulation delineated a bipolar value-neutral 
dimension where field dependent and field independent individualshad 
specific psychological strengths. Based on Goodenough (in Saracho, 
1997:24) field dependent and field independent can be compared, as 
follow: 
Table 2.3. Criteria of Cognitive Style Elements 
No. Field Dependent Field Independent 
1.  tend to be analytical tend to be global 
2.  can solve problems whose 
materials require structuring 
take longer to solve the same 
kinds of problem 
3.  can abstract an item from the 
surrounding field 
Are guided by the organizing of 
the field as a whole 
4.  employ specialized defenses 
such as intellectualization and 
isolation 
use global defenses, such as 
repressionand denial 
5.  are independent of authority are influenced by author it 
figures orby peers 
6.  are dependent on their own 
values and standards 
use external sources of 
information forself-definition 
7.  are impersonal and socially have a strong interest in people, 
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detached respond to people‟s emotional 
expressions, and like to have 
peoplearound them 
8.  favor occupations in which 
working with others is not 
essential. 
Prefer occupations which require 
involvement with others. 
9.  favor impersonal abstract 
subjects, 
Are oriented to subject areas 
which relate most directly to 
people. 
 
Based on the table, there are many types of cognitive style. 
Between field dependent and field independent have different aspect, and 
can help the students‟ to solve the students‟ problems, can improve the 
teacher intelligent, students‟ and teacher interaction in classroom. 
5. The Indicator in Assessing Cognitive Style 
Based on Anastasi (in Saracho, 173:1997) the teacher can 
experience several ways to assess the individuals‟ cognitive styleincluding 
formal and informal assessment.First, teacher can evaluate standardized 
test of cognitive style. Second, teacher can try to develop their own 
measures to identify the students‟ cognitive styles. Such measures can 
include tests, interviews, check lists, and observations. 
According to Anastasi (in Saracho, 173:1997) evaluated 
standardized test of cognitive style provides directions for this evaluation. 
This will allow them to understand:   
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a. The strengths and weaknesses of assessing cognitive style using 
formal measures; 
1) Need for a second cognitive style measure 
2) Use of observations, checklists, and interviews to justify their 
assessment 
3) Instructional practices for students. 
As a culmination of the assessment component, the teacher should 
develop a diagnostic project of a student in their classroom. The diagnostic 
notes section of this project involves keeping a log of teacher diagnostic 
hypotheses, instructional interactions/observations, and their instructional 
decisions based on the teacher contact with the student. 
In this research, the researcher used Likert Scale model to know 
about the cognitive style of students. Wiersma(2000: 305) stated that 
Linkert scale is a scale to use to measure the attitude, opinion and 
statements about object or phenomena with a number of points or spaces, 
usually at least three but not more than seven. The measurements of the 
questions is taken from criteria of cognitive style by Saracho(1997:24). 
Here is the following table of assessing the category cognitive style using 
Linkert scale. 
Table 2.4 Category Score of Likert Scale 
Statement 
 
Option 
 
A 
 
B 
 
C 
 
D 
 
E 
Positive 5 4 3 2 1 
Negative  1 2 3 4 5 
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D. Rational  
Speaking is a very important part of language learning. Speaking is 
one of the main aspects in daily life. It is the simplest way to deliver message. 
One of the most important parts of speaking is vocabulary mastery. 
According to Burn and Broman say that vocabulary is defined as the total 
number or words (with rules of combining them) used by a person, class or 
profession to make up language either in oral or written communication 
(1995: 295). Vocabulary mastery is not only having large number of words 
but also including the skill to make the right choice words, and spelling the 
word correctly. Vocabulary plays the main role in speaking since it deals with 
the variations of words. To make the speech accurate and appropriate needs 
vocabulary mastery. They have to increase their vocabulary for improving 
their speaking skill. 
The ability to communicate in a language, especially in second 
language, clearly and efficiently gives contribution to the learners‟ success in 
school and their success later in every phase of their life. Students will face 
new situation in getting knowledge. The most of students will feel nervous, 
shy and anxious; here students need to be able to manage their cognitive 
aspect. Manage cognitive aspect is related to cognitive style.  
According to Saracho (1997:16), Cognitive style identifies the ways 
individuals react to different situations. It is one way to characterize 
individual differences. While the level and pattern of abilities derive from the 
individual‟s genetic endowment, cognitive style influences how abilities 
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develop. Cognitive style describes consistencies in using cognitive processes. 
Cognitive styles include stable attitudes, preferences, or habitual strategies 
that distinguish the individual style of perceiving, remembering, thinking and 
solving problems.Someone who has high emotional quotient, it means that 
they can manage their cognitive well and will appear confident, and find 
problem solution, etc. It will help students to give good performance in 
speaking. So, it can be concluded that cognitive style gives contribution to 
students‟ speaking achievement.  
Both vocabulary mastery and cognitive style show their rule in 
speaking. Vocabulary plays the main role in speaking since it deals with the 
variations of words. Students who have high cognitive style will be able to 
manage their emotion; it will help them to give good performance in 
speaking. 
Based on explanation above can be concluded that students‟ speaking 
achievement is supported by two factors, they are vocabulary mastery and 
cognitive style. Then, the researcher assumes that those who have good 
vocabulary mastery and high cognitive style will achieve good speaking skill 
better than those who have not. 
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E. Hypothesis  
The hypothesis of this research can be formulated as follows: 
1. It will be there is a significant correlation between vocabulary mastery 
and speaking ability of the tenth grade students of MAN 1 Sragen in 
academic year 2017/2018. 
2. It will be there is a significant correlation between cognitive style and 
speaking ability of the tenth grade students of MAN 1 Sragen in 
academic year 2017/2018. 
3. It will be there is a significant correlation among vocabulary mastery, 
cognitive style and speaking ability of the tenth grade students of MAN 
Tempursari in academic year 2017/2018. 
 
F. The PreviousStudy 
Some researches concerning speaking skill have conducted. What are 
mentioned below are the previous researches which are used as an orientation 
to finish this research. They will explain about the finding of the research 
conducted concerning with the speaking skill. 
SitiRofiah (2014) “A correlational Study between Vocabulary Mastery 
and The Students‟ Interest in Listening to English Songs toward Speaking 
Skill of the Eleventh Grade Students‟ of SMK N 2 Surakarta in the Academic 
year of 2013/2014” English Education, Stare Islamic Institute of Surakarta. 
From her thesis, the result of the study show that (1) there is a positive 
significant correlation between vocabulary mastery and speaking skill (r0 = 
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0.737), (2) there is a positive significant correlation between students‟ interest 
in listening skill to English song and speaking skill (r0 = 0.618) and (3) there 
is a positive significant correlation between vocabulary mastery, and the 
students‟ interest of listening to English song simultaneously toward speaking 
skill (Ry (1,2) = 0.793). The relative contribution (RC) and the effective 
contribution (EC) of each predictor as follows: 
RCx1 = 67%, RCx2 = 33%, ECx1 = 42.1%, ECx2 = 20.7%. 
The result of the study shows that vocabulary mastery and students‟ 
interest in listening to English song are important variables of for speaking 
skill. Both vocabulary mastery and students‟ interest in listening to English 
song have significant contribution in speaking skill. They contribute to 
improve speaking skill although speaking skill doesn‟t completely depend on 
the two variables. 
Melawati (2014) “A Correlation Study between Extrovert Personality 
and Speaking Skill of the Eight Grade Students of MTs Al ManarSambirejo 
in the Academic Year of 2013/2014” English Education Department and 
Teacher Training Faculty, State Islamic Institute of Surakarta. From her 
thesis, it is known that there is a positive significant correlation between 
students‟ extrovert personality simultaneously and speaking skill of the eight 
grade students of MTs Al ManarSambirejo in the Academic Year of 
2012/2013 (Robtained= 0.505 >Rtable= 0.367 and α = 1%). 
Those two studies have same design as this research, which is 
correlation design. Theyhave totally threevariables, while variables in this 
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research are; vocabulary mastery, Cognitive style and speaking ability. The 
objectives of this research are also to know whether there is a correlation 
between those three variables or not. Then, those two previous studies are 
used by the researcher as guideline and orientation to finish this research. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. The Research Design 
According to Dorney (2009: 241), quantitative research is often 
associated with hypothesis testing and obtaining proof. It is deductive in 
nature. It involves “data collection procedures that result primarily in 
numerical data which is then analyzed primarily by statistical 
methods”.Fraenkel and Wallen (2000: 359), correlation research is a research 
which is done to determine the relationship among two or more variables, and 
to explore their implication for cause and effect. This research has two kinds 
of variables, independent variable and dependent variable. 
The predicator or independent variables in this research are vocabulary 
mastery (X1) and cognitive style (X2). The response variable or the dependent 
variable is speaking achievement (Y). The relationship of the three variables 
of this research can be figured out as follows. 
 
 
 
 
 
 
Figure 3.1. The CorrelationBetween X1 and Y, X2 and Y, and X1,  X2 toward Y 
 
X1 
Vocabulary Mastery 
X2 
Cognitive Style 
Y 
Speaking Ability 
47 
 
B. The Place and Time of the Research 
1. The Place of the Research 
The research was carried out at the tenth grade of MAN 1 Sragen in 
the academic year of 2016/2017. The name of MAN 1 Sragen comes from 
the first location where the school was built in 1968, it was located onJl. 
Irian No. 5, Nglorog, Sragen, Central Java. The access to the school is easy 
because the school is near a main street. Students of MAN 1 Sragen come 
from East Java and Center Java. 
2. The Time of the Research 
The researcherled this study by creating research proposal, growing 
research instrument, organizing seminar proposal, collecting data, 
analyzing the data, and the last activity that is writing the research report. 
The research wasconducted from April to August 2017. The research 
schedule as follows: 
a. Designing research proposal was inApril 2017 
b. Proposal seminar was conducted in May 2017 
c. Observing the sample and collecting data was conducted in June 2017 
d. Writing research report was accomplished in July-August 2017 
  
C. The Subject of the Research 
1. Population 
Sugiyono (2014: 61) states population is generalized area that 
consists of: object or subject that has specific quality and characteristic 
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that is set by researcher to be learned and taken conclusion. The group of 
people taken as the population is the tenth grade of students MAN 1 
Sragen in academic year 2016/2017. The total number of the tenth grade 
students of MAN Tempursari is 135 students. It is divided into 6 classes. 
The classes are MIA 1 consists of 30 students, MIA 2 consists of 31 
students, MIA 3 consists of 32 students, IIS 1 consists of 30 students, IIS 2 
consists of 30 students and IIS 3 consists of 29 students. 
2. Sample 
Sample is a part or representative of the population the researcher 
want to observe (Arikunto, 1993: 117). Due to the impossibility to 
investigate all the population slightly, the researcher needed take a smaller 
number that represent the characteristic of the population called sample. 
From the total number of first grade students of MAN 1 Sragen, the 
researcher took one class as a sample. 
3. Sampling 
Technique of collecting sample refers to process of selecting the 
individuals (a sample) from a population preferably in such a way that the 
individuals are representative of the larger group from which they are 
selected (Fraenkel and Wallen, 2000: 671).  
The researcher used multistage random sampling. Multi-stage is a 
complex form of cluster sampling which contains two or more stages in 
sample selection. Then, the researcher will use random as the technique to 
determines the object of research. 
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This technique is chosen because it is hard for the researcher to enter 
each class, take some students and gather them as samples in random. The 
researcher worries to disturb the teaching learning process. So finally, the 
researcher used the multi-stage random sampling technique.  
There are six classes at the tenth grade students of MAN 1 Sragen, 
they are MIA 1, MIA 2, MIA 3, IIS 1, IIS 2 and IIS 3. The researcher will 
take one major among two majors. The following are the steps of selecting 
the major. 
a. Listing the code of the name of the major 
b. Writing down each code of major in a piece of rolled paper 
c. Putting all pieces of paper in container 
d. Shaking the container well 
e.  Taking of the rolled papers 
After the steps of selecting the major the researcher will take one 
class among three classes. The following are the steps of selecting the 
class. 
a. Listing the code of the name of the class 
b. Writing down each code of class in a piece of rolled paper 
c. Putting all pieces of paper in container 
d. Shaking the container well 
e. Taking of the rolled papers 
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D. The Technique of Collecting the Data 
The researcher used questionnaire and test as the technique to collect 
the data of students. The questionnaire was used to obtain students’ cognitive 
style, while the test was used to collect the data of students’ vocabulary 
mastery and speaking skill. 
1. The Research Instrument 
a. Questionnaires of Cognitive Style 
Questionnaire is used to get the data of the students’Cognitive 
Style. A questionnaire is a trial to collect information using some written-
questions that must be answered in writer from (Hadari Nawawi, 1995: 
177). The researcher used a close direct questionnaire; a close direct 
questionnaire is questionnaire consisting of questions that must be 
answered by the respondent only choose the most appropriate answer to 
collect the data of students’ cognitive style. In this research, the 
researcher used model of Linkert scale to measure the questionaire. The 
scale of the scoring was using positive and negative responses. Then, the 
scoring scale was 5 to 1 for postive response, and 1 to 5 for negative 
response. 
b. Test  
1) Test of Vocabulary Mastery 
The test of vocabulary mastery is intended to collect the data about the 
students’ vocabulary mastery. The test is objective test in the form of 
multiple choice types. Objective test is a test that has right or wrong 
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answered and so can be marked objectively. It can be compared with a 
subjective test, which is evaluated by giving an opinion, usually based 
on agreed criteria. Objective tests are popular because they are easy to 
prepare and take, quick to mark, and provide a quantifiable and 
concrete result. There are 25 valid items used to measure students’ 
vocabulary mastery. They are words meaning and words formation.  
The following is the formula to scoring students’ vocabulary:  
Students’ score: student’s correct answer x 100 
   Item number 
2) The Test of Speaking  
To collect the data of speaking skill, the researcher used oral test that 
is monologue. According to Underhill (1996: 7) an oral test that is 
accessed on the basic of what he says. It can be used alone or 
combined with tests of other skill. The students were asked to tell a 
descriptive text especially describing someone. The instrument can be 
seen in appendix. The scoring rubric of speaking can be seen in 
appendix. The criteria of scoring for the assessment of speaking test as 
presented as follows: 
1. Pronunciation   : 25 
2. Vocabulary   : 25 
3. Grammar   : 25 
4. Fluency   : 25 + 
100 
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2. The validity and reliability of instrument 
A good instrument is valid and reliable. So, before the instruments are 
used, it was necessary to try out the instrument. It is intended to find out the 
validity and reliability of the instruments. The trying out of instruments was 
held in X MIA 3, it consists of 32 students. The instruments of this research 
are students’ cognitive style questionnaire and vocabulary test was given to 
the students joining try-out. To know the validity and reliability, the 
researcher used manual computation 
a. The Validity of the Instrument 
Validity is the extent to which instruments measures what is 
designed to measure. Purwanto, (2007: 123) stated that validity is 
correlate with ability to measure what is going to be measured.  
The researcher used Product Moment Formula in measuring the 
validity of the items of students’ cognitive style questionnaire and 
vocabulary mastery, it was computed by using the following formula:  
       𝑟𝑥𝑦  =
N XY − ( X)( Y)
 {N x2 − ( X)
2
}{N Y2 − ( Y)
2
}
 
Where: 
rxy = the coefficient correlation between X and Y 
N = the numbers of the students 
X = the score of each item 
Y = the score of each student 
(Suharsimi Arikunto, 2006: 274) 
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The validity of instrument X2 (questionnaire of cognitive style)  
rxy  = 
32 𝑥  931−(27𝑥1073)
  32 𝑥  27−729  32 𝑥  37115−1151329  
 
 = 
29792−28971
 135 x 36351
 
 = 
821
 4907385
 
 = 
821
2215.261836
 
 = 0.370611 
There is a criterion to know the validity of items. The item of the 
test is considered as valid if the correlation coefficients is at least the 
same as the r table at  = 0.05 for N = 32, that is 0.349. The item of the 
test is considered as not valid if the correlation coefficient is lower than 
the r table. The criterion is as follow.  
rxy  >  r table : valid 
rxy  <  r table : invalid (omitted) 
Based on the result of the validity test, it was found that there were 
25 items which can be considered as not valid because the correlation 
coefficient is lower than 0.349. In this research, the researcher decided to 
omit the items which were not valid and they were item number 2, 3, 4, 
5, 6, 10, 11, 14, 17, 18, 22, 23, 25, 26, 28, 31, 32, 33, 36, 41, 43, 44, 46, 
47, and 50. Therefore, it can be concluded that 25 items in questionnaire 
of cognitive style are considered as valid.  
The validity of instrument X2 (questionnaire of cognitive style)  
rxy  = 
32 𝑥  16655−(105𝑥5007)
  32 𝑥  367−11025   32 𝑥  791339−25070049  
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 = 
532960−525735
 719 x 252799
 
 = 
7225
 181762481
 
 = 
7225
1348193
 
 = 0.535 
There is a criterion to know the validity of items. The item of the 
test is considered as valid if the correlation coefficients is at least the 
same as the r table at  = 0.05 for N = 32, that is 0.349. The item of the 
test is considered as not valid if the correlation coefficient is lower than 
the r table. The criterion is as follow.  
rxy  >  r table : valid 
rxy  <  r table : invalid (omitted) 
Based on the result of the validity test, it was found that there were 
2 items which can be considered as not valid because the correlation 
coefficient is lower than 0.349. In this research, the researcher decided to 
omit the items which were not valid and they were item number 14 and 
25. Therefore, it can be concluded that 38 items in questionnaire of 
cognitive style are considered as valid.  
To measure the validity of speaking skill, the researcher used 
content validity for speaking test. It has content validity since the 
instrument is based on blueprint, and blueprint is based on syllabus.  
Then, it can be said that the instrument of speaking skill is valid. 
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b. The Reliability of the Instrument 
Reliable test is a test that is consistent and dependable. In other 
word, a test should measure precisely whatever it is suppose to measure. 
According to Masson and Bramble (1997: 272), reliability involves the 
consistency, dependability or stability of the test score. The reliability of 
speaking skill test is measured by using inter-rater reliability. Inter-rater 
reliability occurs more scores yield inconsistent scores of the same test, 
possibly for lack of attention to scoring criteria, inexperience, inattention, 
or even preconceived biases (Brown, 2004:21).  
The researcher used Kuder Richardson-20 formula or KR-20 
in determining the reliability of vocabulary mastery (X1). 
rkk =  
𝑘
𝑘−1
 (
𝑠2− 𝑝𝑞
𝑠2
) 
Where:  
Rkk : the coefficient of reliability 
k : the number of items 
p : the proportion of test takers who pass the items 
q :  the proportion of test takers who fail the items 
s² : the total variance 
 
The reliability of vocabulary mastery (X1) 
       =  
50
50−1
 (
5.872−8.25
5.872
) 
 =  1.02 x (
26.2069
41.089
) 
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   =  1.02 x 0.75 
   =  0.77 
The value of coefficient correlation was compared to the r 
table at  = 0.05 for N = 32, that is 0.349 . If the r observation is 
greater than the r table, then the test is considered as reliable. The 
correlation coefficient of sentence structure understanding is 0.797. 
The correlation coefficient is higher than 0.254. Based on the result, it 
can be concluded that the test is considered as reliable.  
To measure the reliability of the students’ cognitive style 
questionnaire the researcher used the Alpha Cronbach Formula, as 
follows: 
R₁₁=  
𝑘
𝑘− 1
 (1 −
Σ  S₁²
S₁²
) 
Where:  
R₁₁ : the reliability of the test 
k  : the number of item 
S₁² : the total variance of each item 
St
2
 : the total variance 
(Suharsimi Arikunto, 2006: 196) 
 
The reliability of cognitive style (X2) 
r11  =  
40
40 − 1
  1 −
41.547
246.87
  
  =  
40
39
  1 − 0.168  
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   = 1.026 x 0.832 
   = 0.85 
The value of coefficient correlation was compared to the r 
table at  = 0.05 for N = 32, that is 0.349. If the r observation is 
greater than the r table, then the test is considered as reliable. It was 
found that the correlation coefficient of cognitive style was 0.85. The 
correlation coefficient is higher than 0.361. Based on the result, it can 
be concluded that the questionnaire is considered as reliable.  
The reliability of speaking skill, the researcher used inter-rater. 
The researcher got the score from the mean of two examiners’ score. 
They are the researcher’s score and the English teacher’s score. 
 
E. The Technique of Analyzing Data 
A statistical analysis will be used in analyzing the data. It will be used 
since the data will be analyzed is numerical data. Some techniques of 
analyzing the data will be used in this research are: 
1. Normality Testing 
Normality test is purposed to know whether the sample taken from 
the population has normal distribution or not. The data of vocabulary 
mastery, cognitive style, and speaking achievement are considered in 
normal distribution if the significance of Liliefors is higher than 0.05. The 
normality testing of vocabulary mastery can be seen in appendix 4.1, while 
cognitive style in appendix 4.2. 
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2. Linearity Testing 
Linearity testing is purposed to know whether two variables which 
will be done by statistical analysis correlation show the linear relationship 
or not. Two variables are considered linear if F-obtained is lower than F-
table or if significance of F-obtained is higher than 0.05. Linearity testing 
of vocabulary mastery can be seen in appendix 4.1 and cognitive style in 
appendix 4.2. 
3. Significance Testing 
Significance is purposed to know whethertwo variables which will 
be done by statistical analysis correlation show the significance 
relationship or not. Two variables are considered significance if F-
obtained is higher than F-table. Significance testing of vocabulary mastery 
can be seen in appendix 4.1 and cognitive style in appendix 4.2. 
4. Hypothesis Testing 
To analyze the collected data the researcher used the technique of 
simple correlation and multiple linier regressions. To test the first and the 
second hypothesis the researcher used the technique of simple correlation 
or Pearson Product Moment formula, and to test the third hypothesis the 
researcher use multiple linear regression. 
a. To test the first and second hypothesis that there is positive 
correlation between the first independent variable and the dependent 
variable (vocabulary mastery and speaking ability), and the second 
independent variable and dependent variable (students’ cognitive 
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style and speaking ability). The researcher used the simple 
correlation technique, the formula is as follows: 
       𝑟𝑥𝑦  =
N XY − ( X)( Y)
 {N x2 − ( X)
2
}{N Y2 − ( Y)
2
}
 
Where: 
r xy  : the correlation coefficient of correlation between X and Y 
X  : the independent variable 
Y  : the dependent variable 
N  : the number of sample 
b. To test third hypothesis of the study, the researcher computed and 
analyzed the correlation between three variables, they are vocabulary 
mastery, cognitive style and speaking ability. The researcher used 
technique of Multiple Correlation, the formula is as follows: 
R x1x2y = 
𝑟² 𝑥1𝑦+𝑟²𝑥2𝑦−2.𝑟𝑥1𝑦 .𝑟𝑥2𝑦 .𝑟𝑥1𝑥2
1−𝑟2𝑥1𝑥2
 
 
c. To find out whether the coefficient is significant or not, the 
researcher use the formula of Regression Line Analysis as follows: 
F =            R² / k        .                
(1 - R²) (n – k – 1) 
Where: 
F : the value of regression line 
R : the coefficient of correlation between X1, X2 and Y 
k  : the number of independent variable 
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n : the number of the sample 
For the sake of clarity, the procedure of analyzing each correlation is 
as follows: 
a. Determining the correlation between X1 and Y, and X2 and Y by using 
the value of observation. 
To test the hypothesis saying that there is positive and significant 
correlation between vocabulary mastery and cognitive style partially 
and speaking ability, the researcher used the technique of product 
moment formula. To test whether there is correlation between X1 and 
Y, and between X2 and Y, the researcher compared the coefficient of 
correlation or rx1y and rx2y is higher than the value of r table and it can 
be concluded that there is significant correlation between vocabulary 
mastery and cognitive style partially and speaking ability. 
b. Determining the correlation between X1 and X2 simultaneously and Y 
by using F-Test. 
To test the hypothesis saying that there is positive and significant 
correlation among vocabulary mastery, cognitive style simultaneously, 
and speaking ability, the researcher used the technique of Multiple 
Linear Regression. The significance of coefficient of correlation 
resulted from the computation was tested using F-test. If the value of F 
observation is higher than the value of F table, it can be concluded that 
there is positive and significant correlation among vocabulary mastery, 
cognitive style, and speaking ability. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
A. Description of Research Findings 
This study consist of three variables; Speaking skill (Y) as dependent 
variable, vocabulary as independent variable 1 (X1) and cognitive style as 
independent variable 2 (X2). The data analyses in this research are the result 
of the test and the questionaire. The research description is based on the score 
of questionairefor knowing the use cognitive style in speaking (X2) and the 
score of test for knowing the students’ vocabulary(X1) atthe eleventh grade 
students of MANegeri 1 Sragen in the academic year of 2016/2017. It is 
presented in the form of mean, median, mode, standard deviation, the highest 
and lowest score which is completed with the variable description in the form 
of table. The description of research finding data is provided as follow: 
Table 4.1. Students’ Score of Each Variables 
No 
INITIAL 
NAME 
SCORE 
Score of 
vocabulary 
mastery 
(X1) 
Score of 
cognitive 
style (X2) 
Score of 
speaking 
ability 
test (Y) 
1 APU 78 78 80.8 
2 AA 68 73 79.6 
3 DN 86 90 82 
4 MA 80 79 80.8 
5 RMR 82 81 81.6 
6 SAS 68 72 79.2 
7 SA 76 77 80.4 
8 TM 72 76 80.4 
9 WP 68 74 79.2 
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10 YB 68 70 79.6 
11 AS 66 70 81.6 
12 ARA 60 65 80.4 
13 ALN 88 92 82 
14 AKR 78 78 80.4 
15 AS 74 77 80.4 
16 AFAJ 84 86 82.4 
17 ATD 80 79 82 
18 AI 90 95 82.8 
19 BU 72 76 80 
20 BD 68 73 79.2 
21 DA 70 75 79.2 
22 DADR 66 70 79.2 
23 EPY 86 92 82.4 
24 EP 94 95 84 
25 FNJ 88 92 83.6 
26 IAW 68 71 79.2 
27 LMS 84 87 82.8 
28 NAD 64 69 78.4 
29 NFR 82 83 80.8 
30 OUK 80 80 82.8 
31 PS 72 76 80 
32 QAPN 80 80 82.4 
33 RTU 70 75 79.6 
34 SNS 80 78 80.4 
35 SMM 62 67 77.2 
36 UIS 86 92 82.4 
37 WL 64 68 79.2 
 
The result of the data were presented in form of mean, median, mode, 
standard deviation, the highest, the lowest score, and range complete with the 
table and histogram. The research data from two variables is summerized 
bellow: 
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Table: 4.2. Variable data description 
Variable Mean Median Mode 
Standard 
deviation 
Minimum Maximum Range 
Vocabulary 
mastery (X1) 
75.73 76 68 8.88 60 94 34 
cognitive style 
(X2) 
78.68 77 92 8.37 65 95 30 
speaking 
ability (Y) 
80.77 80.4 79.2 1.57 77.2 84 6.8 
 
The data obtained namely; vocabulary, cognitive style, and speaking 
skill can be explained as follows: 
1. The data of vocabulary mastery 
The data of the use English in daily life were collected by using a 
test. The highscore of the test is 94 and the low score 60 so the range 
is(34). The meanis 75.73 and standard deviation 8.88 respectively.  
Table 4.3. Frequency distribution of vocabulary mastery 
Score X F presentase 
60 - 65 63 4 11% 
66 - 71 69 10 27% 
72 - 77 75 5 14% 
78 - 83 81 9 24% 
84 - 89 87 7 19% 
90 - 95 93 2 5% 
Sum   37 100% 
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Figure 4.1 the histogram of Vocabulary Mastery 
 
2. The data of cognitive style 
The data of speaking skill were collected by using a test. The high 
score of the test is 95 and the low score is 65, so the range is (30). The 
meanis 78.68 and standard deviation is 8.37 respectively.  
Table 4.4. Frequency distribution of cognitive style 
Score X f presentase 
65 - 69 67.5 4 11% 
70 - 74 72.5 8 22% 
75 - 79 77.5 12 32% 
80 - 84 82.5 4 11% 
85 - 89 87.5 2 5% 
90 - 95 92.5 7 19% 
Sum   37 100% 
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Figure 4.2 the histogram of cognitive style 
 
3. The data of speaking 
The data of speaking skill were collected by using a test. The high 
score of the test is 84 and the low score is 77.2, so the range is (6.8). 
The meanis 80.77and standard deviation is 1.57respectively. 
Table 4.5. Frequency distribution of speaking 
Score x f presentase 
77.2 - 78.2 77.7 1 3% 
78.3 - 79.3 78.8 8 22% 
79.4 - 80.4 79.9 11 30% 
80.5 - 81.5 81 3 8% 
81.6 - 82.6 82.1 9 24% 
82.7 - 84 83.2 5 14% 
Sum   37 100% 
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Figure 4.3 the histogram of speaking 
 
B. The Data Analysis 
In correlation study, before testing the hypothesis, it is important to 
test the data through two kinds of test namely normality and liniearity test. 
After that, it should follow the significance testing to know the significance 
of the correlation. Furthermore, the description and result of those tests can be 
expalined as follow: 
1. Normality testing 
Normality testing distribution is aimed to know whether the 
distribution of the data variable is normal or not. The data of  the use of 
english in daily life and speaking skill are consindered in normal 
distribution if Lobtained is lower than Ltable. The reseacrher used lilifors. 
Further explanation on normality of intruments are presented at the table 
below: 
0
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Table.4.6. Normality instrument 
No Variable 
Liliefors 
score 
Significance Conclusion 
1 
Vocabulary 
Mastery 
0.132 0.146 Normal  
2 Cognitive Style 0.140 0.146 Normal  
3 Speaking 0.133 0.146 Normal 
 
The result of vocabulary mastery shows that the value of liliefors is 
0.132 for N=37 at the level significant α = 0.05 is 0.146. It means that data 
of vocabulary mastery (X1) comes from normally distributed population. 
The result of cognitive style shows that the value of liliefors is 
0.140 for N=37 at the level significant α = 0.05 is 0.146. It means that data 
of cognitive style (X2) comes from normally distributed population. 
The result of speaking shows that liliefors is 0.133 for N=37 at the 
level significant α = 0.05 is 0.146. It means that the data speaking (y) 
comes from normal distributed population.  
2. Linearity testing 
Liniery testing is aimed to know wether between to variables 
involved in a research, which will be computed by statistic analysis 
correlation have relationship linearly or not. Three variable are 
consindered linear if The result of if Lobtained is lower than Ltable.. The 
researcher used F test to know the linearity of the test. Further explanation 
on normality of instrument are presented at the table as follows: 
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Table 4.7. linearity of the instrument 
Variable Fobtained Ftable(0.05) Conclusion 
X1 X2Y -42.729 3.28 Linear 
 
From the table above, it can be known that all variables are linear. 
The computation of linearity testing of Vocabulary Mastery (X1), 
Cognitive Style (X2) and speaking (Y) show that the value Fobtainedis(-
42.729). The Value of Ftablefor N = 37 at the level significant α = (0.05) is 
3.28. it can be seen that Fobtainedis lower than Ftableof (-42.729<3.28). it 
means that the regression between vocabulary mastery, cognitive style, 
and speaking is linear. 
Since the computaion of normality and linearity testing that the data 
are normal distribution and the regression is linear, the researcher can 
continue to test the hypothesis of the research stated on previous chapter. 
3. Significant testing. 
Significance testing is purposed to know whether between three 
variables invorved in a research, which will be computed by statistic 
analysis correlation shows the significance or not.Three variables are 
consindered significance if Fobtained is higher than Ftable. The significant 
testing of instruments were computed by manual computation. Further 
explanation on significant of instrument are presented at the able as 
follows:  
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Table 4.8. significant of the instrument 
Variable Fobtained Ftable Conclusion 
X1 X2Y 623.82 3.27 Significant 
 
From the table above, it can be known that all of the variables are 
significant. The result of significance testing of Vocabulary Mastery (X1), 
Cognitive Style (X2) and speaking (Y) shows that the value of fobtainedis 
623.82 (see appendix 4) The Ftablefor(df1= k - 1 = 3 – 1 = 2; df2 = n - k = 
37 – 2 = 35)is (3.27). F change (Fobtained) from the output of manual 
computation is higher than F table(623.82 > 3.27). It can be concluded that 
the relatipnship between variable that involved in this research wich 
computed by statistic analysis correlation have realtion significant. 
Since the computation is normality, linearity and significant testing 
show that the data are normal distribution and the regression is linear and 
significant, the researcher can continue to the test the hypothesis of 
research stated previous chapter. 
4. Hypothesis testing 
In testing hypothesis, the researcher used Pearson Product Moment 
Formula.  
a. The first hypothesis is that there is positive correlation between the first 
independent variable and the dependent variable there is vocabulary 
mastery (X1) and speaking ability (Y), 
b. The second hypothesis is independent variable and dependent variable 
that there is students’ cognitive style(X2) and speaking ability (Y), 
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c. The third hypothesis of this research is that there is a positive 
significant correlation betweenvocabulary (X1), cognitive style (X2) and 
speaking (Y).  
Then, in the alternative hypothesis (Ha), to test the hypothesis, Ha 
is changed become null hypothesis (Ho). It says that first, there is no 
positive significant correlation between vocabulary (X1) toward speaking 
skill (Y); second, there is no positive significant correlation between 
cognitive style (X2) toward speaking skill (Y); and the third, there is no 
positive significant correlation between vocabulary (X1) and cognitive 
style (X2)toward speaking skill (Y). To test the hypothesis, she analyzed 
thedata using the Pearson Product Moment Formula. 
The statistical formulations of the three hypothesis are as follow: 
a. The hypothesis of X1 toward Y explained below: 
1) Ho:rx1y = 0. It means that there is no correlation between X1 and Y. 
2) Ha:rx1y> 0. It means that there is positive correlation between X1 and 
Y. 
Table 4.9. Statistical summary of each variable X1toward Y 
STATISTICAL SYMBOL SCORE 
N 37 
∑X2
 
2841.297 
∑Y2
 
89.081 
∑X1Y 436.476 
 
r𝑥1𝑦 =  
∑𝑋₁𝑌
  ∑𝑋₁2 (∑y2)
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r𝑥1𝑦 =  
436.476
  2841.297 (89.081)
 
r𝑥𝑦 =  
436.476
 253105.8
 
r𝑥1𝑦 =  
436.476
503.096
 
r𝑥1𝑦 = 0.8676 
The result of the computation above shows that the coefficient 
of correlation (rx1y) between vocabulary mastery (X1) and speaking 
(Y) is 0.8676. The next step is adapting the value of robtained(rx1y) to 
the value of rtable. The value of robtainedis higher than rtable at level of 
significance 0.05 for N= 37, where the value of rtable is 0.3246 
(0.8676>0.3246). The contribution of vocabulary mastery (X1) 
toward speaking (Y) is y = R
2
 x 100% = 0.7517 x 100% = 75.17%. It 
means that 75.17% varians of speaking skill is influenced by 
vocabulary, while the other 24.83% is contributed by other factors. 
Based on the simple interpretation above, the researcher noticed that 
the correlation between vocabulary mastery and speaking is high or 
strong. It means that there is a correlation between vocabulary and 
speaking. 
b. The hypothesis of X2 toward Y explained below: 
1) Ho:rx2y = 0. It means that there is no correlation between X2 and Y. 
2) Ha:rx1y> 0. It means that there is positive correlation between X2 and 
Y. 
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Table 4.10. Statistical summary of each variable X2 and Y 
STATISTICAL SYMBOL SCORE 
N 37 
∑X2
 
2524.108 
∑Y2
 
89.0811 
∑X2Y 398.8108 
 
r𝑥₂𝑦 =  
∑𝑋₂𝑌
  ∑𝑋₂2 (∑y2)
 
r𝑥₂𝑦 =  
398.8108
  2524.108 (89.081)
 
r𝑥₂𝑦 =  
398.8108
 224850.3
 
r𝑥₂𝑦 =  
398.8108
474.1838
 
r𝑥₂𝑦 = 0.8410 
The result of the computation above shows that the coefficient 
of correlation (rx1y) between cognitive style (X2) and speaking (Y) is 
0.8410. The next step is adapting the value of robtained(rx2y) to the 
value of rtable. The value of robtainedis higher than rtable at level of 
significance 0.05 for N= 37, where the value of rtable is 0.3246 
(0.8401>0.3246). The contribution of cognitive style (X2) toward 
speaking (Y) is y = R
2
 x 100% = 0.7073 x 100% = 70.73%. It means 
that 70.73% varians of speaking  is influenced by cognitive style, 
while the other 29.27% is contributed by other factors. Based on the 
simple interpretation above, the researcher noticed that the 
correlation between the use of cognitive style and speaking is high or 
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strong. It means that there is a correlation between cognitive style 
and speaking. 
c. The hypothesis of X1 and X2 toward Y explained below: 
1) Ho:rx1x2y = 0. It means that there is no correlation between X1 and X2 
toward Y. 
2) Ha:rx1x2y> 0. It means that there is positive correlation between X1 
and X2 toward  Y. 
Table 4.11. Statistical summary of each variable X1 and Y 
STATISTICAL SYMBOL SCORE 
N 37 
ryx1 0.8676 
ryx2 0.8410 
rx1x2
 
0.9659 
 
R𝑦𝑥 ₁𝑥₂ =  
r2yx₁ + r2yx₂ −  2ryx₁  ryx₂ rx₁x₂
1 − r²x₁x₂
 
R𝑦𝑥 ₁𝑥₂ =  
 0.8676  ² + (0.8410)² −  2(0.8676)(0.8410)(0.9659)
1 − (0.9659)²
 
R𝑦𝑥 ₁𝑥₂ =  
1.9130 −  1.8477
0.0670
 
R𝑦𝑥 ₁𝑥₂ =  
0.0653
0.0670
 
R𝑥𝑦 = 0.9866 
The result of the computation above shows that the coefficient 
of multiple correlation (rx1x2y)between vocabulary mastery (X1) and 
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cognitive style (X2) toward speaking (Y) is 0.9866. The next step is 
adapting the value of robtained(rx1x2y) to the value of rtable. The value of 
robtainedis higher than rtable at level of significance 0.05 for N= 37, 
where the value of rtable is 0.3246 (0.9866>0.3246). The contribution 
of vocabularymastery (X1) and cognitive style (X2) toward speaking 
(Y) is y = R
2
 x 100% = 0.9734 x 100% = 97.34%. It means that 
97.34% varians of speaking is influenced by vocabulary mastery and 
cognitive style, while the other 2.66% is contributed by other factors. 
Based on the simple interpretation above, the researcher noticed that 
the correlation between vocabulary, cognitive style, and speaking 
skill is high or strong. It means that there is a correlation between 
vocabulary mastery (X1) and cognitive style (X2) toward speaking 
(Y). 
The researcher using T-obtained to calculate the significant of 
the data, the result is 623.82. Then this value is compare to T-table 
for df = N - nr =37 – 2 = 35, at the level significance 0.05 the T-table 
is 3.27. The reseacher concluded that T-obtained is higher than T-
table or 623.82>3.27. Based on the analysis, it can be stated that the 
Ho is rejected and therefore, there is a positive significant correlation 
between vocabulary mastery (X1) and cognitive style (X2) toward 
speaking (Y). 
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C. The Discussion  
The result of the research shows that there is significant correlation 
between the vocabularyand cognitive style toward speaking skill. From the 
data description, it is found that the mean scores and standart deviation scores 
in each variable. The mean scores of vocabulary data description is 75.73, and 
the standard deviation is 8.9. It means that the mean score of vocabulary in 
speaking skill is high and the standart deviation is low. The mean of total 
score of cognitive style data description is 78.68 and the standard deviation 
score is 8.3. It means that the mean of total score of cognitive style is high 
and the standard deviation is low. Then, the mean of total score of speaking 
data description is 80.8 and the standard deviation score is 1.6. It means that 
the mean of total score of speaking is high and the standard deviation is low. 
From the standard deviation above, it can be concluded that the 
students who researcher took the data is homogeneous because the standard 
deviation is low. In line with the statement above, the lower deviation 
standard found from the mean data counted. It means that the data score 
between students is homogeneous. 
Based on the whole manual computation above, here is the whole 
result of the validity, reliability, normality, linearity and significant testing. 
The validity and reliability testing result of cognitive style questionnaire are 
19 valid items and 1 invalid item, and the score of reliability = 0.8227 for the 
reliability of the questionnaire.  
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The result of normality testing was obtained that the variable data of 
vocabulary, cognitive style and speaking have normal distribution showed by 
liliefors score (Lo); the result of vocabulary shows that the value of liliefors is 
0.132,and the L table for N=37 at the level significant α = 0.05 is 0.146. So, 
the score of Lo is lower than Ltabel (0.132 < 0.146).It means that data of 
cognitive style (X2) comes from normally distributed population. Then, the 
result of cognitive style shows that the value of liliefors is 0.140, and the L 
table for N=37 at the level significant α = 0.05 is 0.146. So, the score of Lo is 
lower than Ltabel (0.140 < 0.146). It means that data of cognitive style (X2) 
comes from normally distributed population. 
The result of speaking skill shows that liliefors is 0.133.,and the Ltabel 
for N=37 at the level significant α = 0.05 is 0.146. So, the score of Lo is lower 
than Ltabel (0.133 <0.146). It means that the data speaking skill (y) comes 
from normal distributed population. Moreover, the linearity testing was 
obtained that the regression is linear showed by the Fobtainedis lower than the 
Ftable(-42.729< 3.27). Since the computation of the normality, linearity, and 
significant testing show that data are in normal distribution and regreesion is 
linear and significant, the researcher continues to test hypothesis. 
The result of hypothesis testing shows that the coefficient of 
correlation (rx₁x₂y) between vocabularymastery (X1) and cognitive style 
(X2)toward speaking ability (Y) as follows: 
The first, the hypothesis testing shows that the coefficient of 
correlation (rx₁y) between vocabulary mastery (X1) toward speaking ability 
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(Y) is 0.8676 with the level of significance = 0.05 for N = 37, where the value 
of rtable= 0.325. It can be seen that robtainedis higher than rtable(0.8676 > 0.325). 
The second, the hypothesis testing shows that the coefficient of correlation 
(rx₂y) between cognitive style (X2) toward speaking ability (Y) is 0.8410 with 
the level of significance = 0.05 for N = 37, where the value of rtable= 0.325. It 
can be seen that robtainedis higher than rtable(0.8410 > 0.325). Then, the third 
hypothesis testing shows that the coefficient of correlation (rx₁x₂y) between 
vocabulary mastery (X1) and cognitive style (X2) toward speaking ability (Y) 
is 0.9866 with the level of significance = 0.05 for N = 37, where the value of 
rtable= 0.325. It can be seen that robtainedis higher than rtable(0.9866> 0.325). 
The result is also proved by the significance of the correlation 
obtained (F0) that shows 623.82. F0 is higher than Ft at the level of significant 
0.05 (623.82 > 3.27). It means that the correlation has high significance and 
the Ha is accepted. Based on the analysis quantitative above, it can be 
concluded that there is a positive significant correlation between vocabulary 
mastery and cognitive style toward speaking ability of the eleventh grade 
students of  MANegeri 1 Sragen in the academic year of 2016/2017. 
The students’vocabulary mastery has high contribution toward the 
speaking ability that is 75.17%. It proves that vocabulary mastery can 
influence the speaking ability of the students, while the 24.83% factors are 
influenced by other factors. The students’ cognitive style also has high 
contribution toward speaking ability that is 70.73%, while the 29.27% factors 
are influenced by other factors. So, it can be known that the students’ 
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vocabulary mastery and cognitive style influence the speaking ability is 
97.53%, while the 2.66% factors are influenced by other factors. The 
correlation is that the students’ vocabulary and cognitive style will influence 
their speaking ability.  
As explained above, it can be concluded that the vocabulary mastery 
and cognitive style have significant correlation role in the students’ speaking 
ability. The teacher should keep it in the teaching  process which can develop 
the students’ vocabulary mastery and understanding the students’ cognitive 
style. As the result, they give contribution for students’ speaking ability. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
From the discussion on the previous chapter, the researcher draws the 
conclusion as follows: 
There is positive and significant correlation betweenvocabulary 
mastery and cognitive style toward speaking ability.The contribution of 
vocabulary masterytoward speaking abilityis 75.17%, and 24.83% are from 
other factor. The contribution of cognitive style toward speaking is 70.73%, 
and 29.27% are from other factors. Then, the contribution of vocabulary 
mastery and cognitive style toward speaking ability of the eleventh grade 
students of MANegeri 1 Sragen in the academic year 2016/2017 is 97.43%, 
while 2.66% is contributed by other factors. It means that speaking skill will 
follow the increase or the decrease of the vocabulary mastery and cognitive 
style. 
 
B. Suggestion 
Based on the conclusion above, the researcher gives some suggestion 
below: 
1. For the students 
In language learning, the sign of mastering or knowing a 
language is proved by the ability to speak. So, the speaking skill 
becomes crucial. Beside some of students said that speaking skill is 
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the second difficulty after listening on language learning. Speaking 
also need courage and fluency. 
Therefore, the students are strongly suggested to practice their 
English everyday, try to respond the question from teachers or express 
their own ideas,and make conversation with their friends. 
2. For the teachers 
By knowing the contribution of vocabulary and cognitive style 
toward speaking ability, teacher should pay attetion in teaching-
learning to leads students practice English in daily life and in the 
class. They should be able to make the students more active practising 
speaking skill. The speaking needs to be aware  of internal condition 
of the learners when they are traying to learn to speak.  
3. For the reseacher 
The researcher expects that this research will be useful as a 
reference to other researchers. So, this study will be continued and 
there will be a better solution for improving students’ speaking ability. 
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Blueprint of Cognitive Style 
 
Definition Indicators Item Numbers Total Numbers Scoring 
Vocabulary mastery is 
knowledge of a list or 
set of words for a 
particular language to 
make up language 
either in oral or written 
communication. 
Positive 
Statements 
1, 2, 3, 5, 6, 9, 
10, 12, 13, 14, 
15, 17, 19, 20 
14 14 x 5 
Negative 
Statements 
4, 7, 8, 11, 16, 
18 
6 6 x 5 
Total 25 100 
 
 
Blueprint of Vocabulary Mastery Test 
 
 
Operational Definition 
 
 
Indicators 
 
Item Numbers 
 
Total 
 
 
Vocabulary mastery is 
knowledge of a list or set 
of words for a particular 
language to make up 
language either in oral or 
written communication. 
 
 
Translation 
 
1, 30, 38, 39.  
4 
 
Synonym 
 
 12, 27, 34, 45, 49.  
5 
 
Antonym 
 
8, 15, 19, 24, 29, 40.  
6 
 
Inflection 
 
7, 9, 20, 37, 42.  
5 
 
Derivation 
 
13, 16, 21, 35, 48.  
5 
 
         Total 
  
 
25 
 
Instrument of Speaking 
 
Operational Definition Instrument of Speaking Item 
Speaking is an interactive 
process that consists of short, 
often fragmentary utterances in 
a range of pronunciation to 
express ideas, feelings, and 
thought orally. 
Please describe someone (your family, 
friends or popular person) in front of the 
class! 
1 
Categories Criteria 
Fluency (F) 
Fluent communication 
Good Communication 
Statisfactory 
Communication hesitant 
Communication minimal 
Vocabulary (V) 
Wholly appropriate 
Few limitation 
Sometimes limited 
Limitation affected the task 
Inadequate for the task 
Grammer ( G) 
Clear and appropriate use of grammer 
Few inaccurate gremmer 
Inaccuracy of grammer do not serious impede 
undestanding 
Inaccuracy of grammer do not impede understanding 
Inaccuracy of grammer makes understanding almost 
imposible 
Pronounciation (P) 
Clear pronunciation 
Few inaccurate pronounciation 
Inaccuracy of pronounciation do not seriously impede 
understanding 
Inaccuracy of pronounciation do not impede understanding 
Inaccuracy of pronounciation makes understanding almost 
imposible 
Content (C) 
Wholly logical ideas 
Few limited necessary 
Sometimes limited 
Limitation affected the task 
Inadequate for the task 
 
Nama : 
Nomer : 
Kelas : 
 
Kuesioner 
 
Berikut ini kuesioner dimana kamu akan mendapatkan pernyataan yang 
sesuia dengan pribadimu dalam menentukan sebuah keputusan (Tipe Kognitif). 
Semua Jawab akan terjaga kerahasiaannya. Informasi dasar 
(Centang yang sesuai  √   ) 
Sekarang silakan baca dengan cermat pernyataan berikut, dan centang (satu 
saja) kotak yang sesuai dengan dirimu. Kemudian lanjutkan sampai pernyataan 
nomer 20. 
 
Catatan: 
Tidak ada jawaban yang salah. 
Jika kamu ada pertanyaan, Jangan ragu untuk bertanya kepada guru. 
  
No. Pernyataan 
Tidak 
Pernah 
Biasa tidak 
dilakukan 
Terkadang 
dilakukan 
Biasa 
dilakukan 
Selalu 
dilakukan 
1. 
Saya cenderung 
berfikir kritis, 
daripada berfikir 
dengan pandangan 
umum 
     
2. 
Saya biasa 
menyelesaikan 
masalah yang 
materinya terstuktur 
     
3. 
Saya biasanya dapat 
menganalisa apa 
yang sebaiknya 
dilakukan 
     
selanjutnya 
4. 
Saya perlu waktu 
lama untuk 
menyelesaikan 
masalah yang sama 
     
5. 
Saya bisa meringkas 
sebuah hal dari 
berbagai bidang 
     
6. 
Saya lebih suka 
diarahkan dengan hal 
yang terstruktur  dari 
sebuah bidang 
     
7. 
Saya menggunakan 
kecakapan khusus 
seperti kepandaian 
dan ketertutupan diri 
     
8. 
Saya menggunakan 
tanggapan/ ujaran 
langsung seperti 
penindasan dan 
penolakan 
     
9. 
Saya tipe 
independen/ tidak 
bergantung orang 
lain dalam keputusan 
     
10. 
Saya dipengaruhi 
oleh teman sebaya 
     
11. 
Saya bergantung 
pada penilaian dan 
patokan orang lain 
     
12. 
Saya menggunakan 
sumber informasi 
dari luar dalam 
keputusan pribadi 
     
13. Saya tidak 
dipengaruhi orang 
     
lain dan tidak 
memihak secara 
sosial 
14 
Saya suka bergaul 
dengan orang lain  
     
15. 
Saya memiliki 
ketertarikan yang 
kuat pada orang lain 
dan merespon 
terhadap ekspresi 
emosional mereka 
     
16. 
Saya suka bekerja, 
akan tetapi 
bekersama dengan 
orang lain bukanlah 
intinya 
     
17. 
Saya lebih suka 
bekerja yang 
melibatkan orang lain 
     
18. 
Saya suka hal yang 
abstak, tidak terkait 
orang lain 
     
19. 
Saya suka bekerja 
dilapangan/ secara 
langsung 
bersinggungan 
dengan orang lain  
     
20. 
Saya mampu bekerja 
konsisten daripada 
spontanitas 
     
 
 
QUESTIONNAIRE 
 
In the following questionnaire you will find statements related to your ownself in 
definite a way of decitions (Cognitive Style). 
 
All answers will be regarded as confidential. Background Information 
(check the corresponding √ ) 
Now please read carefully the statements and check one (and only one) of the five boxes to 
its right that is mostly true of you. Then do the same for all the other statements up to number 20. 
 
Note: 
There are no right or wrong answers. 
If you have any questions, do not hesitate to ask. 
  
No. Statements 
Never true 
of me 
Usually 
not true of 
me 
Sometimes 
true of me 
Usually 
true of me 
Always 
true of me 
1. 
I tend to be 
analytical thinking, 
than global point 
point of view 
     
2. 
I usually can solve 
problems whose 
materials require 
structuring 
     
3. 
I can usually analyze 
what should happen 
next. 
     
4. 
I take longer to 
solve the same 
kinds of problems 
     
5. I can abstract an      
item from the 
surrounding field 
6. 
I am prefer guided 
by the organizing of 
the field as a whole 
     
7. 
I employ specialized 
defenses such as 
intellectualization 
and isolation 
     
8. 
I use global 
defenses, such as 
repression and 
denial 
     
9. 
I am independent of 
authority 
     
10. 
I am influenced by 
author it figures or 
by peers 
     
11. 
I am dependent on 
people own values 
and standards 
     
12. 
I use external 
sources of 
information for self-
definition 
     
13. 
I am impersonal and 
socially detached 
     
14 
I have a strong 
interest in people, 
respond to people’s 
emotional 
     
expressions 
15. 
I like to have people 
around them 
     
16. 
I favor occupations 
in which working 
with others is not 
essential. 
     
17. 
I Prefer occupations 
which require 
involvement with 
others. 
     
18. 
I favor impersonal 
abstract subjects, 
     
19. 
I am oriented to 
subject areas which 
relate most directly 
to people. 
     
20. 
I’m very consistent, 
than spontaneous 
     
 
  
ANSWER SHEET 
Name  : 
No : 
Class : 
 
 
1. A B C D 
2. A B C D 
3. A B C D 
4. A B C D 
5. A B C D 
6. A B C D 
7. A B C D 
8. A B C D 
9. A B C D 
10. A B C D 
 
11. A B C D 
12. A B C D 
13. A B C D 
14. A B C D 
15. A B C D 
16. A B C D 
17. A B C D 
18. A B C D 
19. A B C D 
20. A B C D 
 
21. A B C D 
22. A B C D 
23. A B C D 
24. A B C D 
25. A B C D 
26. A B C D 
27. A B C D 
28. A B C D 
29. A B C D 
30. A B C D 
 
31. A B C D 
32. A B C D 
33. A B C D 
34. A B C D 
35. A B C D 
36. A B C D 
37. A B C D 
38. A B C D 
39. A B C D 
40. A B C D 
 
41. A B C D 
42. A B C D 
43. A B C D 
44. A B C D 
45. A B C D 
46. A B C D 
47. A B C D 
48. A B C D 
49. A B C D 
50. A B C D 
 
 
 
 
 
 
 
 
Students' Vocabulary Mastery
No Nama nilai
1 APU 78
2 AA 68
3 DN 86
4 MA 80
5 RMR 82
6 SAS 68
7 SA 76
8 TM 72
9 WP 68
10 YB 68
11 AS 66
12 ARA 60
13 ALNR 88
14 AKR 78
15 AS 74
16 AFAJ 84
17 ATD 80
18 AI 90
19 BU 72
20 BD 68
21 DA 70
22 DADR 66
23 EPY 86
24 EP 94
25 FNJ 88
26 IAW 68
27 LMS 84
28 NAD 64
29 NFR 82
30 OUK 80
31 PS 72
32 QAPN 80
33 RTU 70
34 SNS 80
35 SMM 62
36 UIS 86
37 WL 64
Students' Cognitive Style
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20
1 APU 4 4 5 2 4 3 5 3 4 4 2 4 5 5 4 3 4 5 5 3 78
2 AA 4 3 5 3 1 5 4 3 3 4 3 4 3 4 4 3 4 5 5 3 73
3 DN 5 4 5 2 5 5 4 5 3 5 4 5 5 5 5 5 5 4 5 4 90
4 MA 4 4 5 1 4 4 5 4 5 4 2 4 5 5 4 3 4 4 5 3 79
5 RMR 4 4 4 4 4 4 4 4 4 4 4 4 4 5 4 4 4 4 4 4 81
6 SAS 4 3 4 4 3 2 4 3 4 4 3 3 4 4 3 4 4 4 4 4 72
7 SA 3 4 4 4 3 1 4 4 4 5 4 4 4 5 4 4 4 4 4 4 77
8 TM 4 4 4 4 4 3 4 4 4 5 2 3 4 5 4 4 4 4 4 2 76
9 WP 3 4 3 4 4 3 4 3 3 4 3 4 4 4 4 4 4 4 4 4 74
10 YB 4 4 4 4 4 2 4 4 4 4 4 2 2 4 4 2 4 4 4 2 70
11 AS 4 4 4 3 3 4 5 3 2 2 1 4 4 5 3 4 3 5 5 2 70
12 ARA 4 3 4 4 1 4 4 3 3 3 3 4 3 4 3 3 3 3 3 3 65
13 ALNR 5 4 5 4 4 5 5 4 5 5 5 5 5 5 3 5 3 5 5 5 92
14 AKR 3 3 4 4 3 3 5 3 3 5 4 4 4 5 4 4 4 5 4 4 78
15 AS 4 4 4 4 4 4 4 3 3 5 3 4 4 4 3 5 3 4 5 3 77
16 AFAJ 5 4 5 1 5 2 5 4 5 5 4 4 5 5 4 4 5 5 5 4 86
17 ATD 5 5 5 4 4 1 5 4 4 4 1 5 5 5 1 5 5 5 5 1 79
18 AI 4 5 5 4 5 5 5 5 5 5 5 5 4 5 4 5 5 4 5 5 95
19 BU 4 4 5 4 4 4 4 4 2 4 2 4 4 4 4 4 4 5 4 2 76
20 BD 4 4 4 4 3 4 3 4 4 2 4 3 3 4 4 4 3 4 4 4 73
21 DA 2 3 5 3 3 4 5 3 3 3 3 4 4 5 4 3 5 5 4 4 75
22 DADR 4 2 4 4 3 2 4 3 3 4 3 4 4 4 4 4 3 4 4 3 70
23 EPY 3 5 5 4 5 4 5 5 4 5 5 4 5 5 5 4 5 4 5 5 92
24 EP 4 5 5 5 5 5 5 5 5 5 2 5 4 5 5 5 5 5 5 5 95
25 FNJ 4 5 5 3 5 5 5 5 5 4 5 4 4 4 5 4 5 5 5 5 92
26 IAW 4 3 5 4 4 2 4 3 4 4 2 4 3 5 3 4 4 4 4 1 71
27 LMS 5 4 4 3 4 5 4 5 5 5 5 3 3 5 5 4 5 4 4 5 87
28 NAD 4 5 4 2 4 3 4 2 4 3 4 4 3 2 4 3 4 4 3 3 69
29 NFR 5 4 5 5 4 4 5 3 4 5 4 4 5 5 4 4 3 4 3 3 83
30 OUK 4 4 4 4 3 4 4 4 4 4 4 4 4 5 4 4 4 4 4 4 80
31 PS 4 5 3 4 3 5 4 3 3 4 5 4 4 3 4 5 3 3 4 3 76
32 QAPN 4 3 4 3 4 4 5 4 4 5 3 4 4 5 4 4 5 3 5 3 80
33 RTU 3 4 3 3 5 3 4 3 4 5 3 4 3 5 4 3 3 4 5 4 75
34 SNS 4 1 5 1 4 4 5 4 3 5 4 4 4 5 4 4 4 5 4 4 78
35 SMM 4 4 4 2 1 3 4 4 2 3 3 3 4 4 4 3 4 3 4 4 67
36 UIS 4 5 5 4 5 5 5 5 4 5 5 5 5 5 5 5 4 4 2 5 92
37 WL 3 4 4 3 4 4 3 3 3 4 3 3 4 4 4 3 3 3 3 3 68
No Nama 
Butir Item
NILAI
VOCABULARY MASTERY TEST 
Name : 
No : 
Class : 
Choose the correct answer by crossing (x) a, b, c, or d! (30 minutes) 
1. Martha is my sister. She is a dentist. 
a. Dokter gigi 
b. Dokter mata 
c. Dokter kulit 
d. Dokter  
2. Bastian is very … because his father 
is sick. 
a. Sad 
b. Sadly  
c. Sadness 
d. Sadden  
3. The opposite of the word wide is … 
a. Narrow 
b. Low 
c. Long 
d. Small  
4. The synonym of the word occur is 
… 
a. Do  
b. Happen 
c. Through 
d. Often  
5. The book was published in 2001. 
The synonym of published is … 
a. Launched 
b. Opened 
c. Started 
d. Dedicated  
6. Andrea hirata is a famous writer. 
a. Penari 
b. Pemimpin 
 
c. Penulis 
d. Pelukis  
7. He is my uncle, … name is Chandra. 
a. Her 
b. Him  
c. His 
d. Your  
8. Jessie is a diligent student but Thia is 
a … student. 
a. Smart 
b. Careless 
c. Lazy 
d. Clever  
9. They are my parents and I love … so 
much. 
a. Them 
b. Him 
c. Her 
d. Us  
10. Doni and Kia feel … because they 
get good score. 
a. Happy  
b. Unhappy 
c. Happiness 
d. Happily  
11. They looked at the art exhibition last 
night. The underlined word means … 
a. Pertunjukan 
b. Perayaan 
c. Permainan 
d. Pertandingan  
 
12. Snow white ran into the wood. The 
synonym of the wood is … 
a. Farm 
b. Castle 
c. Jungle  
d. Trees  
13. Sara is a famous dancer. She always 
dances … 
a. Beauty 
b. Beautiful 
c. Beautifully 
d. Unbeautiful  
14. Keyla is my sister, … is a nurse. 
a. He 
b. Her 
c. You  
d. She  
15. Brownie is a Chinese breed, it is 
small, fluffy and cute. The opposite 
of small is … 
a. Sharp  
b. Big 
c. Thin  
d. Little  
16. Bella has good opinion and I … with 
her. 
a. Agreeable 
b. Disagree 
c. Agreement 
d. Agree  
17. Madina went to book store last night. 
She bought a dictionary and two 
novels. The meaning of bought is …. 
a. Membawa 
b. Meminjam  
c. Membeli  
d. Mencari  
18. The bull did not bother him. The 
synonym of bother is … 
a. Laugh 
b. Disturb 
c. Kill 
d. Attack  
19. Nowdays, the video game industry is 
developing rapidly. The antonym of 
rapidly is … 
a. Quickly 
b. Briskly 
c. Fast 
d. Slowly  
20. My mother buys … in the market. 
a. A vegetables 
b. An vegetable 
c. Some vegetables 
d. Some vegetable 
21. Bacteria are … to the naked eye. 
a. Visible 
b. Visibly  
c. Invisible 
d. Divisible   
22. Clara always wakes up at 5 AM. 
a. Tidur 
b. Makan 
c. Berangkat  
d. Bangun  
23. Sean is a clever girl, so, she gets 
scholarship. The following words 
that has same meaning, except..... 
a. Capable 
b. Smart 
c. Foolish 
d. Bright 
24. This evening’s Flight 334 to Chicago 
is delayed due to dangerous weather 
conditions. The antonym of 
dangerous  is … 
a. Harmful 
b. Safe  
c. Clear   
d. Hazardous  
25. I put two … on the table. 
a. Dictionary  
b. Dictionaries  
c. Dictionarys 
d. The dictionary 
26. Tara has some hobbies, one of them 
is … 
a. Swims 
b. Swimmer 
c. Swimming 
d. Swimmingly 
27. Marinka will clean the fish and slice 
it into two or more pieces. The 
closest meaning of slice is … 
a. Add 
b. Mix 
c. Grind 
d. Cut  
28. Kimmy is making a plan for Alea’s 
birthday party. 
a. Pesawat 
b. Rencana 
c. Tumbuhan 
d. Acara   
29. I’m sure you will be the winner. The 
opposite of winner is...... 
a. Loser 
b. Champion 
c. Victor 
d. Partner 
30. Young couples often postpone 
having children so that both partners 
can work full-time. 
a. Mencari 
b. Merawat 
c. Menjaga  
d. Menunda  
31. There are … on the wall. 
a. A painting 
b. A paintings 
c. Three painting 
d. Three paintings 
32. Internet helps us to … with others. 
a. Communication 
b. Communicate 
c. Communicative 
d. Communicativeness  
33. Over the past few years television 
has played a crucial role in disaster 
relief. Crucial means … 
a. Essential 
b. Boring 
c. Unimportant 
d. Excellent  
34. The kiwi lives only in New Zealand, 
it is very strange bird because it 
cannot fly. The synonym of strange  
is … 
a. Popular 
b. Peculiar 
c. Familiar 
d. Expensive  
35. They walk … because the road is 
slippery. 
a. Care 
b. Careen 
c. Careless 
d. Carefully  
36. Andy and Sultan agree with my 
opinion but Dafa … 
a. Unagree 
b. Agreement 
c. Disagree 
d. Missagree  
37. This is … book. 
a. Shafiq was 
b. Shafiq’s 
c. Shafiqs 
d. shafiq 
38. My brother looks after my pet at 
home. 
a. Melihat 
b. Merawat 
c. Mencari 
d. Memperhatikan  
39. Everybody has the equal right to get 
an education. 
a. Hak 
b. Benar 
c. Kanan 
d. Baik  
40. She is neat and well dressed. The 
opposite of neat is … 
a. Clean 
b. Mass 
c. Dirty 
d. Untidy   
41. Mr. Winata … to office everyday. 
a. Goes 
b. Going 
c. Go 
d. Went  
42. I went to … yesterday 
a. Budi’s house  
b. Budis house 
c. Budiss house 
d. Budi house 
43. Ditto is brown skinned. He is tall and 
slender. The antonym of slender is 
… 
a. Fat 
b. Slim 
c. Thin 
d. Attractive  
44. They are strong and young. The 
opposite of strong is … 
a. Bad 
b. Weak 
c. Diligent  
d. Lazy  
45. My brother is looking for his pencil. 
The closest meaning of looking for is 
… 
a. Keeping 
b. Seeing  
c. Searching 
d. Finding  
46. The traffic jam is a long line of cars 
and others vehicles that can not 
move because the road is blocked or 
stopped. 
a. Rambu-rambu lalu lintas 
b. Peraturan lalu lintas 
c. Kecelakaan lalu lintas 
d. Kemacetan lalu lintas  
47. Mr. Einstein speaks Javanese … 
a. Bad 
b. Fluently 
c. Better 
d. Nice  
48. Selly gave me an … about 
requirements of speech contest. 
a. Information 
b. Informant 
c. Informal 
d. Inform  
49. The internet allows millions of 
computer users to keep in touch with 
each other or exchange information. 
Keep in touch means … 
a. Meet 
b. Go 
c. Take 
d. Communicate  
50. Mrs. Yuna has four … 
a. Child  
b. Childish   
c. Childhood  
d. Children  
APPENDIX 2
VOCABULARY MASTERY
No X Z F(z) S(z) |S(z)-F(z)|
1 60 -1,770574 0,038316 0,027027027 -0,011288727
2 62 -1,54545 0,061119 0,054054054 -0,007064699 Nilai L-TABEL
3 64 -1,320325 0,093363 0,081081081 -0,519768524 0,05
4 64 -1,320325 0,093363 0,108108108 0,014744878
5 66 -1,095201 0,136714 0,135135135 -0,549489831 0,886
6 66 -1,095201 0,136714 0,162162162 0,025447789 n
7 68 -0,870076 0,192129 0,189189189 -0,686979459
8 68 -0,870076 0,192129 0,216216216 -0,763918701 0,886
9 68 -0,870076 0,192129 0,243243243 -0,580809423 37
10 68 -0,870076 0,192129 0,27027027 -0,489572214
11 68 -0,870076 0,192129 0,297297297 -0,040008655 0,886
12 68 -0,870076 0,192129 0,324324324 0,132194905 6,083
13 70 -0,644951 0,259479 0,351351351 0,290232599
14 70 -0,644951 0,259479 0,378378378 0,118899066 0,146
15 72 -0,419827 0,337306 0,405405405 -0,1954442
16 72 -0,419827 0,337306 0,432432432 0,295718059
17 72 -0,419827 0,337306 0,459459459 0,122153507
18 74 -0,194702 0,422813 0,486486486 0,063673495
19 76 0,0304222 0,512135 0,513513514 0,001378668
20 78 0,2555468 0,60085 0,540540541 0,403826167
21 78 0,2555468 0,60085 0,567567568 -0,033282037
22 80 0,4806714 0,684625 0,594594595 0,257288643
23 80 0,4806714 0,684625 0,621621622 0,19880863
24 80 0,4806714 0,684625 0,648648649 0,456519229
25 80 0,4806714 0,684625 0,675675676 0,338369724
26 80 0,4806714 0,684625 0,702702703 0,018077736
27 82 0,705796 0,759842 0,72972973 0,636366499
28 82 0,705796 0,759842 0,756756757 -0,003085728
29 84 0,9309205 0,824053 0,783783784 -0,092384865
30 84 0,9309205 0,824053 0,810810811 -0,013241855
31 86 1,1560451 0,876169 0,837837838 -0,078548767
32 86 1,1560451 0,876169 0,864864865 0,180239899
33 86 1,1560451 0,876169 0,891891892 0,015723243
34 88 1,3811697 0,916387 0,918918919 0,7267895
35 88 1,3811697 0,916387 0,945945946 0,029559341
36 90 1,6062943 0,945895 0,972972973 0,027077608
37 94 2,0565434 0,980135 1 0,019865083
Nilai Tertinggi(Lo) 0,132
L tabel 0,146
Mean 75,73
SD 8,88 jika Lo < L tabel maka berdistribusi normal
Median 76 NORMAL
Modus 68
Cognitive Style
n > 30 = 
n37 =
No X Z F(z) S(z) |S(z)-F(z)|
1 65 -1,633225 0,051211 0,027027027 -0,024183796
2 67 -1,394374 0,081602 0,054054054 -0,027548283
3 68 -1,274949 0,101164 0,081081081 -0,020082652
4 69 -1,036097 0,150078 0,108108108 -0,024422262
5 70 -1,036097 0,150078 0,027027027 -0,027978455
6 70 -1,036097 0,150078 0,162162162 0,012083809
7 70 -0,916672 0,179657 0,189189189 0,009531876
8 71 -0,797246 0,212654 0,216216216 0,003562211
9 72 -0,677821 0,248943 0,243243243 0,023413256
10 73 -0,677821 0,248943 0,27027027 0,021327587
11 73 -0,558395 0,288287 0,297297297 0,009010012
12 74 -0,558395 0,288287 0,324324324 0,036037039
13 75 -0,43897 0,330342 0,027027027 -0,027978455
14 75 -0,43897 0,330342 0,378378378 0,048036601
15 76 -0,319544 0,374657 0,405405405 0,084327043
16 76 -0,319544 0,374657 0,027027027 -0,027978455
17 76 -0,319544 0,374657 0,459459459 0,084802465
18 77 -0,200119 0,420694 0,486486486 0,122161792
19 77 -0,200119 0,420694 0,513513514 0,092819561
20 78 -0,080693 0,467843 0,027027027 -0,027978455
21 78 -0,080693 0,467843 0,027027027 -0,027978455
22 78 -0,080693 0,467843 0,594594595 0,12675152
23 79 0,0387326 0,515448 0,621621622 0,073498682
24 79 0,0387326 0,515448 0,648648649 0,133200434
25 80 0,1581582 0,562834 0,675675676 0,12183054
26 80 0,1581582 0,562834 0,702702703 0,139868785
27 81 0,2775837 0,609334 0,72972973 0,120395693
28 83 0,5164348 0,697225 0,756756757 0,059532126
29 86 0,8747115 0,809135 0,783783784 -0,025350768
30 87 0,9941371 0,839922 0,810810811 -0,029111118
31 90 1,3524137 0,911879 0,837837838 -0,074040663
32 92 1,5912649 0,944225 0,864864865 -0,073022921
33 92 1,5912649 0,944225 0,891891892 -0,059150331
34 92 1,5912649 0,944225 0,027027027 -0,027978455
35 92 1,5912649 0,944225 0,945945946 0,001720938
36 95 1,9495415 0,974385 0,972972973 0,002313884
37 95 1,9495415 0,974385 1 0,025615395
Nilai Tertinggi(Lo) 0,140
L tabel 0,146
Mean 78,68
SD 8,37 jika Lo < L tabel maka berdistribusi normal
Median 77 NORMAL
Modus 92
Speaking Ability
No X Z F(z) S(z) |S(z)-F(z)|
1 77,2 -2,267936 0,011667 0,027027027 0,015360461
2 78,4 -1,505085 0,066151 0,054054054 -0,012097118
3 79,2 -0,996517 0,159499 0,054054054 0,015360461
4 79,2 -0,996517 0,159499 0,108108108 0,015360461
5 79,2 -0,996517 0,159499 0,108108108 0,015360461
6 79,2 -0,996517 0,159499 0,108108108 0,015360461
7 79,2 -0,996517 0,159499 0,108108108 0,015360461
8 79,2 -0,996517 0,159499 0,108108108 0,015360461
9 79,2 -0,996517 0,159499 0,243243243 0,083743776
10 79,6 -0,742233 0,228973 0,108108108 0,015360461
11 79,6 -0,742233 0,228973 0,108108108 0,015360461
12 79,6 -0,742233 0,228973 0,324324324 0,095351377
13 80 -0,48795 0,312793 0,108108108 0,015360461
14 80 -0,48795 0,312793 0,378378378 0,065585672
15 80,4 -0,233666 0,407622 0,108108108 0,015360461
16 80,4 -0,233666 0,407622 0,108108108 0,015360461
17 80,4 -0,233666 0,407622 0,108108108 0,015360461
18 80,4 -0,233666 0,407622 0,108108108 0,015360461
19 80,4 -0,233666 0,407622 0,108108108 0,015360461
20 80,4 -0,233666 0,407622 0,540540541 0,132918434
21 80,8 0,0206176 0,508225 0,108108108 0,015360461
22 80,8 0,0206176 0,508225 0,108108108 0,015360461
23 80,8 0,0206176 0,508225 0,621621622 0,113396973
24 81,6 0,529185 0,701661 0,108108108 0,015360461
25 81,6 0,529185 0,701661 0,675675676 -0,025985754
26 82 0,7834687 0,783324 0,108108108 0,015360461
27 82 0,7834687 0,783324 0,108108108 0,015360461
28 82 0,7834687 0,783324 0,756756757 -0,026567268
29 82,4 1,0377523 0,850307 0,108108108 0,015360461
30 82,4 1,0377523 0,850307 0,108108108 0,015360461
31 82,4 1,0377523 0,850307 0,108108108 0,015360461
32 82,4 1,0377523 0,850307 0,864864865 0,014557548
33 82,8 1,292036 0,901828 0,108108108 0,015360461
34 82,8 1,292036 0,901828 0,108108108 0,015360461
35 82,8 1,292036 0,901828 0,945945946 0,044118278
36 83,6 1,8006034 0,964117 0,972972973 0,008855678
37 84 2,0548871 0,980055 1 0,019944955
Nilai Tertinggi(Lo) 0,133
L tabel 0,146
Mean 80,77
SD 1,57 jika Lo < L tabel maka berdistribusi normal
Median 80,4 NORMAL
Modus 79,2

No Nama X₁ X₂ Y
1 APU 86 65 80,8 Mean X₁ = 75,73
2 AA 88 67 79,6 Median X
₁
 = 76
3 DN 78 70 82 Modus X
₁
 = 68
4 MA 82 87 80,8 Standard Deviation X₁ = 8,88
5 RMR 80 76 81,6 Minimum X1 = 60
6 SAS 90 73 79,2 Maxsimum X1 = 94
7 SA 86 79 80,4 Range X1 = 34
8 TM 94 78 80,4
9 WP 84 78 79,2 Mean X₂ = 78,68
10 YB 82 78 79,6 Median X
₂
 = 77
11 AS 72 73 81,6 Modus X
₂
 = 92
12 ARA 76 90 80,4 Standard Deviation X
₂
 = 8,37
13 ALNR 62 75 82 Minimum X2 = 65
14 AKR 68 83 80,4 Maxsimum X2 = 95
15 AS 78 70 80,4 Range X2 = 30
16 AFAJ 66 68 82,4
17 ATD 70 80 82 Mean Y = 80,77
18 AI 68 74 82,8 Median Y = 80,4
19 BU 64 77 80 Modus Y = 79,2
20 BD 66 81 79,2 Standard Deviation Y = 1,57
21 DA 60 77 79,2 Minimum Y = 77,2
22 DADR 72 80 79,2 Maxsimum Y = 84
23 EPY 74 70 82,4 Range Y = 6,8
24 EP 68 79 84
25 FNJ 72 86 83,6
26 IAW 70 71 79,2
27 LMS 64 76 82,8
28 NAD 80 72 78,4
29 NFR 86 76 80,8
30 OUK 68 95 82,8
31 PS 88 92 80
32 QAPN 80 95 82,4
33 RTU 84 69 79,6
34 SNS 68 75 80,4
35 SMM 80 92 77,2
36 UIS 68 92 82,4
37 WL 80 92 79,2
2802 2911 2988,4Jumlah
1 2 3 4 5 6 7
1 1 0 1 1 1 0 0
2 1 1 1 1 1 1 1
3 1 1 1 1 0 1 0
4 1 1 1 1 1 1 1
5 1 1 1 1 1 0 1
6 1 1 1 1 1 1 1
7 1 1 1 1 0 1 1
8 0 1 1 1 1 0 1
9 1 1 1 1 1 1 1
10 1 1 1 1 1 0 1
11 1 0 1 1 1 1 1
12 1 0 1 1 1 1 1
13 1 1 1 1 1 0 1
14 1 1 1 1 1 1 1
15 1 1 0 1 0 0 0
16 1 0 0 1 0 0 1
17 1 1 1 1 1 1 1
18 0 0 1 1 0 0 0
19 0 0 1 0 1 0 0
20 1 1 1 1 1 1 1
21 1 0 1 0 1 0 0
22 1 1 1 1 1 1 1
23 0 0 1 1 1 1 1
24 0 1 0 1 0 1 0
25 1 0 0 0 0 1 1
26 1 0 1 1 1 1 1
27 0 0 1 1 1 0 1
28 1 1 1 1 0 1 1
29 1 1 1 1 1 1 1
30 1 1 0 1 0 0 1
31 1 1 1 1 1 1 1
32 1 1 1 1 1 1 1
33 1 1 1 1 1 1 1
34 0 1 1 1 1 1 0
35 1 1 1 0 1 1 1
36 0 1 1 1 1 1 1
37 1 1 1 1 1 1 0
∑
∑xi 29 26 32 33 28 25 28
∑xi^2 29 26 32 33 28 25 28
r-tabel 0,3246
si 0,169467 0,208912 0,116874 0,096421 0,184076 0,219138 0,184076
∑si 9,200877
st 98,29803
r11 0,931576
reliable RELIABLE
No Nama 
Butir Item
8 9 10 11 12 13 14 15 16
1 1 0 1 1 1 0 1 1
0 0 1 1 1 1 1 1 1
1 1 1 1 1 1 0 1 1
1 1 1 1 0 1 1 1 1
0 0 0 1 1 1 1 1 1
1 1 1 1 1 1 1 1 1
1 0 1 0 0 1 1 1 1
1 1 1 1 1 1 1 1 1
0 1 1 1 0 1 1 1 1
1 1 1 0 1 0 1 1 1
1 1 1 1 0 1 1 1 1
0 1 0 1 0 1 1 1 1
1 1 1 1 1 1 1 1 1
1 1 1 0 1 1 1 1 1
0 1 0 1 0 0 0 0 1
0 0 0 0 0 1 1 0 1
1 1 1 1 1 1 1 1 1
0 1 0 1 0 1 0 0 0
1 0 1 0 0 0 0 1 0
1 1 1 1 1 1 1 1 1
0 0 0 0 0 0 0 0 0
1 1 1 1 1 1 1 1 1
0 1 0 1 0 0 1 0 0
1 0 0 0 0 0 0 0 0
0 0 0 0 0 0 1 0 0
1 1 1 1 1 1 1 1 1
1 1 1 1 1 1 1 0 0
1 1 1 1 1 1 1 1 1
1 1 1 1 1 1 1 1 0
0 1 0 1 0 1 1 0 1
1 1 1 1 1 1 1 1 1
1 1 1 1 1 1 1 1 0
1 1 1 1 1 1 1 1 1
0 1 0 0 0 1 0 1 1
1 1 1 1 1 1 1 1 1
1 1 1 1 1 1 1 1 1
1 1 1 1 1 1 0 1 1
25 29 25 28 22 30 28 28 28
25 29 25 28 22 30 28 28 28
0,219138 0,169467 0,219138 0,184076 0,241052 0,153397 0,184076 0,184076 0,184076
Butir Item
17 18 19 20 21 22 23 24 25
1 1 1 1 1 0 1 1 1
1 1 1 1 1 1 1 1 0
1 1 1 1 1 0 0 1 1
1 1 1 1 1 1 1 1 1
1 1 1 1 1 1 1 1 0
1 1 1 1 1 1 1 1 1
1 1 1 1 1 1 1 1 1
1 1 1 1 0 1 1 1 1
1 1 1 1 1 1 1 1 0
1 1 1 1 1 1 1 1 1
1 1 1 1 1 0 1 1 1
1 1 0 1 1 0 1 1 0
1 1 1 1 1 1 1 1 1
1 1 0 1 1 1 1 1 1
0 0 0 0 1 1 1 1 0
1 0 1 0 1 0 1 1 0
1 1 1 1 1 1 1 1 1
0 0 0 0 0 0 1 1 0
1 1 0 1 0 0 1 1 1
1 1 1 1 1 1 1 1 1
0 1 0 1 1 1 1 1 0
1 1 1 1 1 1 1 1 1
0 1 0 0 0 1 1 1 0
0 1 0 1 0 1 1 1 1
0 0 1 0 1 0 1 1 0
1 1 1 1 1 0 0 1 1
1 1 1 1 0 0 0 1 1
1 1 1 1 1 1 1 1 1
1 1 1 1 1 1 1 1 1
0 0 1 0 1 0 1 1 0
1 1 1 1 1 1 1 1 1
1 0 1 1 1 1 0 1 1
1 1 1 1 1 1 0 1 1
0 1 0 0 0 1 1 1 0
1 1 1 1 1 1 1 1 1
1 1 1 1 0 1 1 1 1
0 0 1 0 1 1 1 0 1
28 30 28 29 29 26 32 36 25
28 30 28 29 29 26 32 36 25
0,184076 0,153397 0,184076 0,169467 0,169467 0,208912 0,116874 0,026297 0,219138
Butir Item
26 27 28 29 30 31 32 33 34
1 1 1 1 1 1 1 1 0
0 1 1 1 1 1 1 1 1
1 1 1 1 1 0 0 1 0
1 1 1 0 1 1 1 1 1
0 0 1 0 1 1 1 1 1
1 1 1 1 1 0 1 1 1
0 1 1 1 1 1 1 1 1
1 1 1 1 0 1 1 1 0
1 1 1 0 1 0 0 1 0
1 1 1 1 1 1 1 1 1
1 1 1 1 1 1 1 0 1
1 0 1 0 1 1 0 0 0
1 1 1 1 1 0 1 1 1
1 0 1 1 1 1 1 0 1
1 0 1 1 1 1 1 1 1
0 1 1 1 1 1 1 1 0
1 1 1 1 1 1 1 1 0
1 1 1 1 0 0 1 1 1
0 1 0 1 0 0 1 0 0
1 1 1 1 1 1 1 1 1
0 0 0 0 1 1 1 1 0
1 1 1 0 1 1 0 1 1
1 1 1 1 0 1 1 1 1
0 1 1 1 0 1 1 0 0
0 0 0 1 1 1 1 1 1
1 1 1 1 1 0 1 1 0
1 1 1 0 0 0 1 1 1
1 1 1 0 1 1 1 1 1
1 1 1 1 1 0 0 1 1
1 1 1 1 1 1 1 1 1
1 1 1 1 1 1 1 1 0
1 1 1 1 1 1 0 1 0
1 1 1 1 1 1 1 1 1
1 1 1 1 0 1 0 1 1
1 1 0 1 1 1 1 1 0
1 1 1 1 0 1 1 1 1
1 1 1 0 1 1 0 1 0
29 31 33 28 29 28 29 32 22
29 31 33 28 29 28 29 32 22
0,169467 0,135866 0,096421 0,184076 0,169467 0,184076 0,169467 0,116874 0,241052
Butir Item
35 36 37 38 39 40 41 42 43
1 0 0 1 0 0 0 0 0
0 1 1 1 1 1 1 1 1
1 1 0 0 1 0 1 1 1
1 1 1 1 1 1 0 0 1
0 1 1 1 1 0 1 0 0
1 0 1 1 1 1 1 0 1
1 1 1 0 1 1 1 0 1
1 1 1 1 1 0 1 0 0
0 1 1 1 1 1 0 0 1
1 0 1 1 1 1 1 1 1
1 1 0 0 0 0 1 0 0
0 0 0 0 0 0 1 0 0
1 1 1 1 1 1 1 1 1
1 1 1 0 1 1 0 1 1
0 1 1 1 1 1 0 1 1
0 1 0 0 1 1 1 0 1
1 1 1 1 1 1 1 1 1
0 1 0 0 0 0 0 0 0
1 1 0 0 1 0 0 0 0
1 1 1 1 1 1 1 1 1
0 0 1 0 1 1 1 1 0
1 1 1 1 0 1 1 1 1
0 1 1 0 0 1 0 1 1
1 1 1 0 1 0 1 0 0
0 1 0 1 0 0 0 0 1
1 1 0 0 0 0 0 0 1
1 0 0 0 0 0 0 0 0
1 0 1 1 1 1 1 1 1
1 0 1 1 1 1 1 1 1
0 1 0 1 0 1 0 1 0
1 1 1 1 1 1 1 1 1
1 1 1 1 1 1 1 1 0
1 1 1 1 1 1 1 1 1
0 1 1 0 1 0 1 1 1
1 1 1 1 0 1 1 0 1
1 1 1 1 1 1 1 1 1
1 0 1 1 0 1 1 1 1
25 28 26 23 25 24 25 20 25
25 28 26 23 25 24 25 20 25
0,219138 0,184076 0,208912 0,235208 0,219138 0,227904 0,219138 0,248356 0,219138
Butir Item
44 45 46 47 48 49 50
0 0 0 0 1 0 1 31 961
1 1 1 1 1 1 1 45 2025
0 1 1 1 1 0 1 37 1369
0 1 0 0 1 1 1 43 1849
1 1 1 1 1 1 1 38 1444
1 1 1 1 1 1 1 47 2209
0 0 0 1 1 1 1 40 1600
1 1 1 1 1 1 0 41 1681
1 1 1 1 1 1 1 40 1600
1 1 1 1 1 1 1 46 2116
1 1 0 0 1 0 1 37 1369
0 0 0 0 1 0 1 25 625
1 1 1 1 1 1 1 48 2304
1 1 1 1 1 1 1 44 1936
1 1 1 1 1 1 1 32 1024
0 0 1 0 1 0 1 26 676
1 1 1 1 1 1 1 49 2401
0 0 0 0 0 0 0 15 225
0 1 0 0 0 0 0 18 324
1 1 1 1 1 1 1 50 2500
1 0 1 0 0 1 1 22 484
1 1 1 1 1 1 1 47 2209
1 1 1 1 0 1 0 30 900
1 1 1 0 0 1 0 24 576
1 0 0 1 0 0 1 20 400
0 0 0 0 1 0 1 34 1156
0 0 0 0 0 0 0 24 576
0 0 1 1 1 1 1 45 2025
1 1 1 1 0 1 1 45 2025
1 1 1 0 1 0 1 31 961
1 1 1 1 1 1 1 49 2401
1 1 1 1 0 1 1 43 1849
1 1 1 1 1 1 1 49 2401
0 1 1 1 1 1 0 31 961
1 1 1 0 1 1 1 44 1936
1 1 1 1 1 1 0 46 2116
1 1 1 1 1 1 1 39 1521
1375 54735
25 27 27 24 28 26 29
25 27 27 24 28 26 29
0,219138 0,197224 0,197224 0,227904 0,184076 0,208912 0,169467
xt^2
Butir Item
xt
RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
 
Nama Sekolah : SMA/MA ............................. 
Mata Pelajaran  :  Bahasa Inggris 
Kelas/Semester :  XI / 1 
Alokasi Waktu :  4 x 45 menit ( 2x pertemuan ) 
Topik Pembelajaran : Narrative Text  “The Black Cat” 
Pertemuan Ke : 
 
A. Standar Kompetensi 
 Membaca 
1. Memahami makna teks fungsional pendek dan monolog berbentuk  reports, 
narrative, dan analytical  exposition dalam konteks  kehidupan sehari-
hari.  
 Menulis 
2. Mengungkapkan makna   dalam teks tulis fungsional pendek dan esei 
sederhana report, narrative dan analytical exposition dalam konteks 
kehidupan sehari-hari. 
 
B. Kompetensi Dasar 
5.2. Mengungkapkan makna dalam teks monolog dengan  menggunakan 
ragam bahasa lisan secara akurat, lancar dan berterima dalam konteks 
kehidupan sehari-hari dalam teks berbentuk: narrative. 
6.2. Mengungkapkan makna dan langkah retorika dalam  esei dengan 
menggunakan ragam bahasa tulis secara akurat, lancar dan berterima 
dalam konteks kehidupan sehari-hari dalam teks berbentuk: narrative. 
 
C. Indikator Pencapaian Kompetensi 
Indikator Pencapaian Kompetensi 
Nilai Budaya Dan  
Karakter Bangsa 
 Mengidentifikasi  makna dalam teks tulis 
narrative 
Religius, jujur, toleransi, disiplin, kerja 
keras, mandiri, demokratis, rasa ingin 
tahu, semangat kebangsaan, cinta 
tanah air, menghargai prestasi, 
bersahabat, cinta damai, gemar 
membaca, peduli lingkungan, peduli 
sosial, tanggung jawab, mandiri 
 Mengidentifikasi langkah-langkah retorika 
dalam wacana: narrative  
 
 
Kewirausahaan/ Ekonomi Kreatif : 
 Percaya diri (keteguhan hati, optimis).  
 Berorientasi pada tugas (bermotivasi, tekun/tabah, bertekad, enerjik).  
 Pengambil resiko (suka tantangan, mampu memimpin)  
 Orientasi ke masa depan (punya perspektif untuk masa depan) 
 
D. Tujuan Pembelajaran 
Pada akhir pembelajaran siswa dapat : 
 Mengidentifikasi  makna dalam teks tulis narrative 
 Mengidentifikasi langkah-langkah retorika dalam wacana: 
 
E. Materi Pokok 
Teks tertulis berbentuk narrative: 
 
The Black Cat 
 
 
I don’t expect you to believe the story I am about to write. But in order to die 
peacefully, I must tell my story. 
      My wife and I loved pets. One of my wife’s favorite pets was Pluto, the cat. 
Pluto was a very clever black cat. 
      One day I came home very drunk. I was in a very bad temper. For some 
reasons, Pluto made me angry. In a rage I seized the cat, took a small knife out of 
my pocket and cut its throat and took one of its eyes out ! Then I hanged the poor 
creature until it was dead  
    The next morning, I wake up and remembered what I had done and I felt sorry 
very much. I buried my memory in the drink. 
      One night my house was burning. There was nothing left, but a strange thing 
happened. I found out in my bedroom wall the shape of a huge cat with one eye and 
a rope around its neck. I was terrified and could not forget such a horrible sight. 
    I regretted and felt sorry for Pluto so I bought another cat to take Pluto’s place. 
This cat had a white patch on its chest. 
      I soon began to dislike the cat because it often stared at me with a strange 
and hatred look. It terrified me very much. 
      One day my wife and I went to the cellar. I was getting drunk at that time. The 
cat followed us. It got between my feet and nearly made me trip down the stairs. I 
was carrying an axe in my hand. I was so angry that I raised my axe wanting to kill 
the poor animal when my wife prevented me from doing so. My rage soon directed 
the axe at her. She fell dead at my feet. 
Then I dug a grave to hide her body inside the cellar wall. I looked for the cat 
because I decided to kill it too, but I couldn’t find it anywhere. 
The fourth day after the death of my wife, the police came to my house because 
of my neighbours’ suspicion. The police searched the house and found nothing. I was 
so glad that I said, “ Gentlemen, this is a well-built house. Look at this wall.” I lifted  a 
stick and beat the wall in which I had buried my wife. 
      
       
F. Metode Pembelajaran/Teknik:  
2 cycles  4 stages ( Building Knowledge of Field, Modeling of Text, Joint 
Construction of Text, Independent Construction of Text) 
 
G. Strategi Pembelajaran 
 
Tatap Muka Terstruktur Mandiri 
 Bertanya jawab 
tentang isi cerita 
(karakter, setting, plot) 
yang sudah dibaca, 
ditonton, dan/atau 
didengar. 
 Membahas nilai-nilai 
yang terkandung 
dalam cerita, sikap 
dan perilaku para 
tokoh. 
 Membahas unsur dan 
langkah retorika 
dalam teks naratif. 
 Membahas ciri-ciri 
leksikogramatika. 
 Nonton film 
 Mendengarkan cerita 
(secara langsung atau 
dengan media 
elektronik). 
 Membacakan cerita 
kepada kelompok 
atau kelas (monolog). 
 Menceritakan kembali 
cerita kepada 
kelompok atau kelas 
(monolog). 
 Membahas kesulitan 
yang dihadapi siswa 
dalam melakukan 
kegiatan terstruktur 
dan mandiri. 
 Dengan kelompok 
belajarnya, siswa diberi 
tugas untuk melakukan 
hal-hal berikut, dan 
melaporkan setiap 
kegiatan kepada guru, 
a.l. tentang tempat, siapa 
saja yang datang, 
kesulitan yang dihadapi. 
 Bertanya jawab tentang 
isi cerita (karakter, 
setting, plot) yang sudah 
dibaca, ditonton, 
dan/atau didengar 
dengan kelompok 
belajarnya 
 Membahas nilai-nilai 
yang terkandung dalam 
cerita, sikap dan perilaku 
para tokoh. 
 Membahas unsur dan 
langkah retorika dalam 
teks naratif. 
 Membahas ciri-ciri 
leksikogramatika. 
 Nonton film. 
 Mendengarkan cerita 
(secara langsung atau 
dengan media 
elektronik). 
 Membacakan cerita 
kepada kelompok 
(monolog). 
 Siswa melakukan 
berbagai kegiatan 
terkait dengan wacana 
berbentuk naratif di luar 
tugas tatap muka dan 
terstruktur yang 
diberikan guru. 
 Siswa mengumpulkan 
setiap hasil kerja dalam 
portofolio, dan 
melaporkan hal-hal 
yang sudah diperoleh 
serta kesulitan yang 
dihadapi secara rutin 
kepada guru. 
 
  Menceritakan kembali 
cerita kepada kelompok 
(monolog). 
 
 
Langkah-langkah Kegiatan Pembelajaran 
Pertemuan 1 
1. Buiding Knowledge of Field 
 Greetings 
 Calling the roll 
 Pre test 
 Tanya jawab mengenai film-film horror yang ada di buku teks 
 Siswa menulis kata-kata yang berhubungan dengan film horror dan 
menterjemahkannya ke dalam B.Inggris 
 
2. Modeling of Text 
 Mendengarkan teks monolog lisan narrative 
 Siswa membaca teks tulis narrative: The Black Cat 
 Sisa menjawab pertanyaan tentang teks narrative tersebut dan 
membahasnya. 
 Mengidentifikasi urutan kejadian dalam teks 
 Menemukan struktur teks/langkah retorika dalam teks 
 Mengidentifikasi ciri-ciri kebahasaan dalam teks dan mengerjakan latihan-
latihan terkait 
 Menyebutkan fungsi komunikatif teks yang didengar 
 
Pertemuan 2 
1. Joint  Construction of Text 
 Dalam kelompok, siswa membuat teks narasi yang berhubungan dengan 
legenda terjadinya suatu tempat. 
 Siswa diminta mencari kata-kata kunci dari cerita yang akan disampaikan 
kelompok tersebut. 
Key words : once upon a time, a prince, a princess, a witch, etc. 
 Dalam kelompok siswa diminta untuk mendiskusikan plot atau alur cerita kisah 
legenda yang akan disampaikan .  
Setiap kelompok mempresentasikan hasil diskusi dikelompoknya 
2. Independent Construction of Text 
 Siswa menulis sebuah teks narasi yang berhubungan dengan mitos (myth) 
 Siswa menulis draft teks terlebih dahulu 
 Siswa melakukan revisi atas draft  tersebut 
 Siswa mengembangkan draft teks yang telah dibuat agar menjadi sebuah teks 
narasi yang utuh 
 
H. Sumber/Bahan/Alat 
1. Buku teks : English texts in Use XI,  Aneka Ilmu, 2006 
2. Script monolog berbentuk  narratives 
 
I. Penilaian  
 
I. Indikator, Teknik, Bentuk, dan Contoh. 
 
 
No. 
 
Indikator Teknik Bentuk Contoh 
1.  
 
 
 
 
 
2.  
 
 
 
 
 
Memahami teks 
narrative 
 
 
 
 
Membuat teks 
sederhana 
berbentuk  
narrative 
 
Tes Tulis 
 
 
 
 
 
Unjuk Kerja 
 
 
 
 
 
Essay 
berstruktur 
 
 
 
 
Menulis 
Read the text 
carefully and 
answer the 
following 
questions 
 
Choose one of 
the following 
topics, then 
compose a 
narrative text 
based on the 
topic 
 
II. Instrumen  Penilaian 
 
1. Read the text below and answer the following questions! 
 
The Legend of Kesodo Feast 
 
Hundreds years ago, the last king of Majapahit had a young princess from 
one of his wives. The princess was named Roro Anteng. Later, Roro Anteng 
married Joko Seger, who came from Brahman caste. 
Because of unfortunate situation the couple was forced to leave the 
kingdom. They settled in the mountain area. They ruled the area and named it 
Tengger, which was derived from their names, Roro Anteng and Joko Seger. 
After several years of reign, the region flourished in prosperity, but Roro 
Anteng and Joko Seger were sad because they did not have a child. They 
climbed the top of mountain and prayed there night and day hoping that the 
God would listen. The prayer was heard and Betoro Bromo promised them 
many children. However, they had to promise that they would sacrifice their 
youngest child in return. 
Roro Anteng gave birth to a child, then another and another. In the end, 
Roro Anteng and Joko Seger had 25 children. Soon it was time to sacrifice the 
youngest child, Kusuma, but the parents could not do it. They tried to hide 
him, but an eruption happened and Kusuma fell into the crater. There was 
silence before they heard a voice. “I have to be sacrificed so that you will all 
stay alive. From now on, you should arrange an annual offering ceremony on 
the 14th of Kesodo (the twelfth month of Tengerese calendar)”. It was 
Kusuma’s voice. Kusuma’s brothers and sisters held the offering ceremony 
every year. Instead of human being, they collected fruits, vegetables, rice, and 
meat to be offered to the Gods. And this has been done generation after 
generation until today. 
 
Questions: 
1. What is the title of the story above? 
Answer: ………………………………………… 
2. How many characters in the story above? Mention them! 
Answer: ………………………………………… 
3. Who was Roro Anteng? 
Answer: ………………………………………… 
4. How could Roro Anteng and Joko Seger name the place where they 
lived Tengger? 
Answer: ………………………………………… 
5. Why were Roro Anteng and Joko Seger sad? 
Answer: ………………………………………… 
6. What was the requirement for Roro Anteng and Joko Seger to have a 
child? 
Answer: ………………………………………… 
7. How many children did Roro Anteng and Joko Seger have? 
Answer: ………………………………………… 
8. What happened to Kusuma? 
Answer: ………………………………………… 
9. When do the Tenggerese hold the annual offering ceremony? 
Answer: ………………………………………… 
10. What do the Tenggerese offer to the Gods instead of human being? 
Answer: ………………………………………… 
 
2. Choose one of the following stories, then write a narrative text using the topic! 
 Nyi Roro Kidul 
 Roro Jonggrang 
 Situ Bagendit 
 Kuntilanak 
 
III.  Pedoman Penilaian      
 
       a. Untuk nomor   1, tiap jawaban benar diberi skor 5 
       b. Untuk nomor   2, mengikuti rubrik penilaian berikut ini: 
 
 
No. 
 
Uraian Skor 
 
1. 
2. 
3. 
 
Isi, langkah retorika dan tata bahasa benar 
Isi,langkah retorika dan tata  bahasa kurang tepat 
Isi, langkah retorika dan tata bahasa tidak tepat 
 
41 – 50 
21 - 40 
0  -  20 
 
           
  Jumlah skor maksimal   1. 10 X 5      =   50 
                                         2. Jika  skor maksimal diraih  =   50 
      Jumlah  = 100 
 
 
Mengetahui …………….………, …… 
Kepala Sekolah Guru Mata Pelajaran 
 
 
 
______________________ __________________ 
NIP. NIP. 
 
 1 
SILABUS 
 
Nama Sekolah : MA PPMI ASSALAAM 
Mata Pelajaran : Bahasa Inggris 
Kelas                : XI 
Semester        : 1 
Standar Kompetensi Kompetensi Dasar Materi Pembelajaran 
Kegiatan  
Pembelajaran 
Indikator Penilaian 
Alokasi 
Waktu 
(Menit) 
Sumber/ 
Bahan/ 
Alat 
 
Mendengarkan 
1. Memahami 
makna dalam 
percakapan 
transaksional 
dan interpersonal 
resmi dan 
berlanjut 
(sustained) 
dalam konteks  
kehidupan 
sehari-hari  
 
 
 
 
 
 
 
 
 
 
 
Berbicara   
3. Mengungkapkan 
makna dalam 
teks percakapan 
transaksional 
dan interpersonal 
resmi dan 
berlanjut 
(sustained) 
dalam konteks 
kehidupan 
sehari-hari 
 
 
 
1.1 Merespon makna dalam 
percakapan transaksional (to get 
things done) dan interpersonal 
(bersosialisasi)  resmi dan 
berlanjut (sustained) secara 
akurat, lancar, dan berterima 
yang menggunakan ragam 
bahasa lisan dalam konteks  
kehidupan sehari-hari dan 
melibatkan tindak tutur: 
menyampaikan pendapat, 
meminta pendapat, menyatakan 
puas, dan menyatakan tidak 
puas  
 
 
 
 
 
 
 
 
 
3.1 Mengungkapkan makna dalam 
percakapan transaksional (to get 
things done) dan interpersonal 
(bersosialisasi)  resmi dan 
berlanjut (sustained) dengan 
menggunakan ragam bahasa 
lisan secara akurat, lancar dan 
berterima dalam konteks 
kehidupan sehari-hari  dan 
melibatkan tindak tutur: 
menyampaikan pendapat, 
meminta pendapat, menyatakan 
puas, dan menyatakan tidak 
puas  
 
 
o Mengungkapka
n pendapat  
mis. A: I think 
this is great. 
    B: I think so 
too. 
o Meminta 
pendapat  
mis. A: What do 
you think about it? 
    B:  I think it’s 
a good idea. 
o Menyatakan 
puas  
mis. A: I can’t 
think of 
anything 
better. 
       B: Thank you for 
your compliment, Sir. 
o Menyatakan 
tidak puas  
mis. A: I’m not 
happy about it. 
      B: Please give 
me a second 
chance, Sir. 
 
 
 
 
 Melakukan studi 
pustaka untuk 
mengidentifikasi 
berbagai ungkapan 
pendapat/rasa puas 
dan tidak puas 
beserta responnya.  
 Mendengarkan 
percakapan 
interpersonal/transa
ksional melalui tape 
secara klasikal 
  Mendiskusikan 
tindak tutur yang 
digunakan dan  
responnya  dalam 
percakapan yang 
didengar secara 
berkelompok 
 
 
 Bermain peran 
secara 
berkelompok 
 
 
 
 Mengidentifikasi kata yang didengar 
 Mengidentifikasi makna kata 
 Mengidentifikasi hubungan antar 
pembicara 
 Mengidentifikasi makna tindak tutur  
menyampaikan pendapat 
 Merespon tindak tutur  
menyampaikan pendapat 
 Mengidentifikasi makna tindak tutur  
menyatakan puas  
 Merespon tindak tutur  menyatakan 
puas  
 Mengidentifikasi makna tindak tutur  
menyatakan tidak puas  
 Merespon tindak tutur  menyatakan 
tidak puas 
 Mengidentifikasi konteks situasi 
 
 
 
 
 Menggunakan tindak tutur 
menyampaikan pendapat  
 Merespon tindak tutur 
menyampaikan pendapat 
 Menggunakan tindak tutur meminta 
pendapat 
 Merespon tindak tutur meminta 
pendapat 
 Menggunakan tindak tutur 
menyatakan puas 
 Merespon tindak tutur menyatakan 
puas 
 
 
Tertulis 
(PG dan 
Uraian) 
 
Quiz 
 
Tugas 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Tugas  
 
Performans 
(14 x 40) 
 
1 x 40 
 
 
 
 
 
 
1 x 40 
 
 
 
 
4 x 40 
 
 
 
 
 
 
 
 
6 x 40 
 
www.englis
hdaily626.c
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Kaset 
CD 
 2 
 
Standar Kompetensi Kompetensi Dasar Materi Pembelajaran 
Kegiatan  
Pembelajaran 
Indikator Penilaian 
Alokasi 
Waktu 
(Menit) 
Sumber/ 
Bahan/ 
Alat 
 
Mendengarkan 
1. Memahami 
makna dalam 
percakapan 
transaksional 
dan 
interpersonal 
resmi dan 
berlanjut 
(sustained) 
dalam konteks  
kehidupan 
sehari-hari  
 
 
 
 
 
 
 
 
Berbicara   
3. Mengungkapkan 
makna dalam 
teks percakapan 
transaksional 
dan 
interpersonal 
resmi dan 
berlanjut 
(sustained) 
dalam konteks 
kehidupan 
sehari-hari 
 
 
1.2 Merespon makna dalam 
percakapan transaksional (to get 
things done) dan interpersonal 
(bersosialisasi)  resmi dan 
berlanjut (sustained) secara 
akurat, lancar, dan berterima 
yang menggunakan ragam 
bahasa lisan dalam konteks  
kehidupan sehari-hari dan 
melibatkan tindak tutu: 
menasehati, memperingatkan, 
meluluskan permintaan, serta 
menyatakan perasaan relief, 
pain, dan pleasure 
 
 
 
 
 
 
 
 
 
3.2 Mengungkapkan makna dalam 
percakapan transaksional (to get 
things done) dan interpersonal 
(bersosialisasi)  resmi dan 
berlanjut (sustained) dengan 
menggunakan ragam bahasa lisan 
secara akurat, lancar dan 
berterima dalam konteks 
kehidupan sehari-hari  dan 
melibatkan tindak tutur: 
menasehati, memperingatkan, 
meluluskan permintaan, serta 
menyatakan perasaan relief, pain, 
dan pleasure 
 
o Menasehati  
mis. A: You’d 
better do it 
now. 
       B: I will. 
o Memperingatkan  
mis. A: Don’t forget 
to bring the 
food with you. 
       B: I won’t. 
o Meluluskan 
permintaan  
mis. A: You may go. 
  B: You’re the best, 
Dad. 
o Menyatakan 
perasaan 
- Relief  
mis. A: I feel so 
relieved. 
  B: I can see that. 
- Pain 
 mis. A: Ouch! It 
hurts so much. 
 B: Oh, you poor 
thing. 
- Pleasure  
mis. A: I’m so 
pleased. 
B:  I’m glad you like 
it. 
 
 
 Melakukan studi 
pustaka untuk 
mengidentifikasi 
berbagai 
ungkapan 
menasehati 
/memperingatkan/
meluluskan 
permintaan dan 
menyatakan 
perasaan beserta 
responnya secara 
kelompok.  
 
 Mendengarkan 
percakapan 
transaksional/inter
per-sonal melalui 
tape secara 
klasikal 
 
 
 
  Mendiskusikan 
tindak tutur yang 
digunakan dan  
responnya  dalam 
percakapan yang 
didengar secara 
berkelompok 
 
 Bermain peran 
secara 
berkelompok 
 
 
 Mengidentifikasi makna tindak 
tutur  menasehati  
 Merespon tindak tutur  menasehati  
 Mengidentifikasi makna tindak 
tutur  memperingatkan  
 Merespon tindak tutur 
memperingatkan 
 Mengidentifikasi makna tindak 
tutur meluluskan permintaan  
 Merespon tindak tutur meluluskan 
permintaan  
 Mengidentifikasi makna tindak 
tutur menyatakan perasaan 
 Merespon tindak tutur menyatakan 
perasaan  
 
 
 
 
 
 
 Menggunakan tindak tutur 
menasehati 
 Merespon tindak tutur menasehati 
 Menggunakan tindak tutur 
memperingatkan 
 Merespon tindak tutur 
memperingatkan 
 Menggunakan tindak tutur 
meluluskan permintaan 
 Merespon tindak tutur meluluskan 
permintaan 
 Menggunakan tindak tutur 
menyatakan perasaan. 
 Merespon tindak tutur menyatakan 
perasaan  
 
 
Tertulis 
(PG dan 
Uraian) 
 
 
Quiz 
 
Tugas 
 
 
 
 
 
 
 
 
 
 
 
 
Tugas  
 
Performans 
(14 x 
40) 
2 x 40 
 
 
 
 
 
 
 
 
 
2 x 40 
 
 
 
 
 
 
 
 
 
 
4 x 40 
 
 
 
 
 
 
4 x 40 
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CD 
 
 3 
Standar Kompetensi Kompetensi Dasar Materi Pembelajaran 
Kegiatan  
Pembelajaran 
Indikator Penilaian 
Alokasi 
Waktu 
(Menit) 
Sumber/ 
Bahan/ 
Alat 
 
Mendengarkan 
2. Memahami 
makna teks 
fungsional 
pendek dan 
monolog 
berbentuk  
reports, 
narrative, dan 
analytical  
exposition 
dalam 
konteks  
kehidupan 
sehari-hari  
  
Berbicara 
4. Mengungkapkan 
makna dalam 
teks fungsional 
pendek dan 
monolog yang 
berbentuk 
report, narrative 
dan analytical 
exposition 
dalam konteks 
kehidupan 
sehari-hari 
 
 
2.1 Merespon makna yang 
terdapat dalam teks lisan 
fungsional pendek  resmi dan 
tak resmi secara akurat, lancar 
dan berterima dalam berbagai 
konteks kehidupan sehari-hari 
 
 
 
 
 
 
 
4.1 Mengungkapkan makna dalam 
teks lisan fungsional pendek 
resmi dan tak resmi secara 
akurat, lancar dan berterima 
dalam berbagai konteks 
kehidupan sehari-hari 
 
 
 
 
Teks fungsional 
pendek lisan  
( Undangan Lisan) 
 
 
 
 Mendengarkan 
undangan rapat 
yang disampaikan 
secara lisan  
melalui tape 
secara klasikal. 
 
  Mendiskusikan isi 
dan bentuk 
bahasa yang 
digunakan secara 
berkelompok 
 
 
 
 
 
 
 
 Menyampaikan 
undangan lisan 
secara individu di 
depan kelas 
 
 
 
 
 Mengidentifikasi topik sebuah teks 
fungsional pendek yang didengar 
 Mengidentifikasi informasi tertentu 
dari teks fungsional pendek yang 
didengar 
 Mengidentifikasi tujuan komunikasi 
teks fungsional pendek yang 
didengar. 
 
 
 
 
 
 
 
 
 
 Menggunakan bahasa lisan dalam 
menyampaikan teks fungsional 
pendek  
 
 
 
 
Tertulis 
(PG dan 
Uraian) 
 
quiz 
 
Tugas 
 
 
 
 
 
 
 
 
 
 
Performans 
(8 x 40) 
 
 
2 x 40 
 
 
 
 
 
2 x 40 
 
 
 
 
 
 
 
 
 
 
2 x 40 
 
 
www. Esl-
lab.com 
 
CD 
 
Kaset 
  
 
 
 
 
 4 
tandar Kompetensi Kompetensi Dasar Materi Pembelajaran Kegiatan  Pembelajaran Indikator Penilaian 
Alokasi 
Waktu 
(Menit) 
Sumber/ 
Bahan/ Alat 
 
Mendengarkan 
2. Memahami 
makna teks 
fungsional 
pendek dan 
monolog 
berbentuk  
reports, 
narrative, dan 
analytical  
exposition dalam 
konteks  
kehidupan 
sehari-hari  
 
 
 
 
 
 
Berbicara 
4. Mengungkapkan 
makna dalam 
teks fungsional 
pendek dan 
monolog yang 
berbentuk report, 
narrative dan 
analytical 
exposition dalam 
 
2.2 Merespon makna dalam teks 
monolog yang menggunakan 
ragam bahasa lisan secara 
akurat, lancar dan berterima 
dalam konteks kehidupan 
sehari-hari dalam teks 
berbentuk: report, narrative, 
dan analytical exposition 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Mengungkapkan makna dalam 
teks monolog dengan  
menggunakan ragam bahasa lisan 
secara akurat, lancar dan berterima 
dalam konteks kehidupan sehari-
hari dalam teks berbentuk: report, 
narrative, dan analytical exposition 
 
 
 
 Teks lisan  
berbentuk 
narrative 
 Teks lisan  
berbentuk 
report 
 Teks lisan  
berbentuk 
analytical 
exposition 
 
 
 
 
 
 Mendengarkan 
sebuah 
cerita/laporan/expos
isi secara klasikal. 
 
 Mendiskusikan isi 
teks yang didengar 
secara 
berpasangan. 
 
 Mendiskusikan 
bentuk bahasa lisan 
berdasarkan teks 
yang didengar 
secara kelompok. 
 
 Melakukan case 
building 
berdasarkan 
kelompok pro dan 
kontra. 
 
 Melakukan debat 
secara berkelompok 
dengan tema 
permasalahan 
daerah setempat.  
 
 Mendongeng cerita 
rakyat setempat 
 
 
 
 Mengidentifikasi main idea dari teks 
report  yang didengar 
 Mengidentifikasi tokoh  dari cerita 
yang didengar 
 Mengidentifikasi kejadian dalam 
teks yang didengar 
 Mengidentifikasi ciri-ciri dari 
benda/orang yang dilaporkan  
 Mengidentifikasi kasus yang 
didengar 
 Mengidentifikasi argumen yang 
didengar 
 
 
 
 
 
 
 
 
 
 
 
 Menggunakan kalimat simple 
present dalam menyampaikan 
report  
 Melakukan monolog berbentuk 
narrative 
 Melakukan monolog berbentuk 
analytical exposition 
 Melakukan debat 
 
 
 
Tertulis  
(PG dan 
Uraian) 
 
Tugas 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Unjuk 
kerja 
 
 
 
 
 
(14 x 
40) 
 
1 x 40 
 
 
 
 
1 x 40 
 
 
 
 
1 x 40 
 
 
 
 
1 x 40 
 
 
 
 
 
 
4 x 40 
 
 
 
 
4 x 40 
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CD 
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 5 
Standar Kompetensi Kompetensi Dasar Materi Pembelajaran 
Kegiatan  
Pembelajaran 
Indikator Penilaian 
Alokasi 
Waktu 
(Menit) 
Sumber/ 
Bahan/ 
Alat 
Membaca 
5. Memahami 
makna teks 
fungsional 
pendek dan 
esei 
sederhana 
berbentuk  
report, 
narrative dan 
analytical 
exposition 
dalam konteks 
kehidupan 
sehari-hari dan 
untuk 
mengakses 
ilmu 
pengetahuan 
 
 
 
 
 
 
 
Menulis  
6. Mengungkapk
an makna   
dalam teks 
tulis fungsional 
pendek dan 
esei 
sederhana 
report, 
narrative dan 
analytical 
exposition 
dalam konteks 
kehidupan 
sehari-hari 
 
 
 
5.1 Merespon makna dalam teks 
fungsional pendek  (misalnya 
banner, poster, pamphlet, dll.) 
resmi dan tak resmi yang 
menggunakan ragam bahasa 
tulis secara akurat, lancar dan 
berterima dalam konteks 
kehidupan sehari-hari 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Mengungkapkan makna dalam 
bentuk teks fungsional pendek  
(misalnya banner, poster, pamphlet, 
dll.) resmi dan tak resmi dengan 
menggunakan ragam bahasa tulis 
secara akurat, lancar dan berterima 
dalam konteks kehidupan sehari-
hari 
 
 
 
 
banner, poster, 
pamphlet 
 
 
 Membaca  nyaring 
bermakna teks 
berita/deskripsi/nar
atif secara individu  
 
 Mendiskusikan 
berbagai aspek 
dari teks seperti 
isi, struktur teks,  
secara 
berkelompok.  
 
 Berlatih 
menggunakan 
kalimat simple 
present untuk 
menyatakan fakta 
dan kalimat pasif 
untuk menyatakan 
inti berita 
 
 
 Membuat draft 
teks naratif,berita 
atau deskripsi  
dengan melakukan 
chain writing. 
 
 Melakukan koreksi  
teman sejawat 
untuk 
menyempurnakan 
draft. 
 
 Menyempurnakan 
draft berdasarkan 
hasil koreksi 
teman. 
 
 
 Membaca nyaring bermakna 
wacana ragam tulis yang dibahas 
dengan ucapan dan intonasi yang 
benar  
 Mengidentifikasi topik dari teks 
yang dibaca 
 Mengidentifikasi informasi tertentu 
dari teks fungsional pendek 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Menggunakan tata bahasa, kosa 
kata, tanda baca, ejaan, dan tata 
tulis dengan akurat 
 Menulis gagasan utama 
 Mengelaborasi gagasan utama 
 Membuat draft, merevisi, 
menyunting 
 Menghasilkan banner, poster, atau 
pamphlet 
 
 
 
Performans 
Tertulis 
(PG dan 
Uraian) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Tugas 
 
portofolio 
 
(8 x 40) 
 
1 x 40 
 
 
 
 
1 x 40 
 
 
 
 
 
 
1 x 40 
 
 
 
 
 
 
 
 
 
1 x 40 
 
 
 
 
1 x 40 
 
 
 
 
1 x 40 
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Standar Kompetensi Kompetensi Dasar Materi Pembelajaran Kegiatan  Pembelajaran Indikator Penilaian 
Alokasi 
Waktu 
(Menit) 
Sumber/ 
Bahan/ 
Alat 
Membaca 
5. Memahami 
makna teks 
fungsional 
pendek dan esei 
sederhana 
berbentuk  
report, narrative 
dan analytical 
exposition 
dalam konteks 
kehidupan 
sehari-hari dan 
untuk 
mengakses ilmu 
pengetahuan 
 
Menulis 
6. Mengungkapkan 
makna   dalam 
teks tulis 
fungsional 
pendek dan esei 
sederhana 
report, narrative 
dan analytical 
exposition 
dalam konteks 
kehidupan 
sehari-hari 
 
 
 
5.2   Merespon makna dan langkah 
retorika dalam esei yang 
menggunakan ragam bahasa 
tulis secara akurat, lancar dan 
berterima dalam konteks 
kehidupan sehari-hari dan 
untuk  
 
 
 
 
 
 
 
 
 
 
 
 Merespon makna dalam teks 
fungsional resmi dan tak 
resmi yang menggunakan 
ragam bahasa lisan secara 
akurat, lancar dan berterima 
dalam konteks kehidupan 
sehari-hari untuk mengakses 
ilmu. 
 
 
 Noun phrase 
 Ajectve clause 
 Teks tulis  
berbentuk 
narrative 
 Teks tulis 
berbentuk report 
 Teks tulis  
berbentuk 
analytical 
exposition 
 
 
 
 Membaca  nyaring 
bermakna teks 
narrative/report/analytic
al exposition secara 
individu  
 
 Mendiskusikan 
berbagai aspek dari 
teks seperti isi, struktur 
teks,  secara 
berkelompok.  
 
 
 
 
 
 
 
 Berlatih menggunakan 
kalimat simple present 
untuk menyatakan 
fakta dan kalimat 
kompleks yang 
menggunakan modal 
untuk menyatakan 
opini 
 Membuat draft teks 
naratif,berita atau 
deskripsi  dengan 
melakukan chain 
writing. 
 Melakukan koreksi  
teman sejawat untuk 
menyempurnakan 
draft. 
 Menyempurnakan draft 
berdasarkan hasil 
koreksi teman. 
 
 
 Mengidentifikasi makna kata 
dalam teks yang dibaca. 
 Mengidentifikasi komplikasi 
dalam sebuah cerita narasi 
 Mengidentifikasi kejadian dalam 
teks yang dibaca 
 Mengidentifikasi ciri-ciri dari 
benda/orang yang dilaporkan  
 Mengidentifikasi kasus yang 
dibahas dalam teks 
 Mengidentifikasi argument yang 
diberikan 
 Mengidentifikasi langkah-
langkah retorika dari teks 
 Mengidentifikasi tujuan 
komunikasi teks dibaca 
 
 Menggunakan kalimat adjective 
clause dalam menyampai 
sebuah berita 
 Menggunakan kalimat adjective 
phrase dalam membuat sebuah 
report 
 Menghasilkan teks berbentuk 
report 
  Menghasilkan teks berbentuk 
narrative 
 Menghasilkan teks berbentuk 
analytical exposition   
 
 
 
 
quiz 
 
Tes 
tertulis 
 
tugas  
 
 
 
 
 
 
 
 
 
    
 
unjuk 
kerja 
(14 x 
40) 
 
2 x 40 
 
 
 
 
 
2 x 40 
 
 
 
 
 
 
 
 
 
 
2 x 40 
 
 
 
 
 
 
4 x 40 
 
 
 
1 x 40 
 
 
 
1 x 40 
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SILABUS 
Nama Sekolah : MA PPMI ASSALAAM 
Mata Pelajaran : Bahasa Inggris 
Kelas                : XI 
Semester        : 2 
Standar Kompetensi Kompetensi Dasar Materi Pembelajaran 
Kegiatan  
Pembelajaran 
Indikator Penilaian 
Alokasi 
Waktu 
(Menit) 
Sumber/ 
Bahan/ 
Alat 
Mendengarkan 
7. Memahami makna 
dalam percakapan 
transaksional dan 
interpersonal 
resmi dan 
berlanjut 
(sustained) dalam 
konteks  
kehidupan sehari-
hari  
 
 
 
 
 
 
 
 
 
 
 
Berbicara   
9. Mengungkapkan 
makna dalam teks 
percakapan 
transaksional dan 
interpersonal 
resmi dan 
berlanjut 
(sustained) dalam 
konteks 
kehidupan sehari-
hari 
 
 
7.1 Merespon makna dalam 
percakapan transaksional (to get 
things done) dan interpersonal 
(bersosialisasi)  resmi dan 
berlanjut (sustained) yang 
menggunakan ragam bahasa lisan 
secara akurat, lancar dan 
berterima dalam konteks 
kehidupan sehari-hari dan 
melibatkan tindak tutur: 
menyatakan sikap terhadap 
sesuatu, menyatakan perasaan 
cinta, dan menyatakan perasaan 
sedih 
 
 
 
 
 
 
 
 
 
9.1 Mengungkapkan makna dalam 
percakapan transaksional (to get 
things done) dan interpersonal 
(bersosialisasi)  resmi dan 
berlanjut (sustained) dengan 
menggunakan ragam bahasa lisan 
secara akurat, lancar dan 
berterima dalam konteks 
kehidupan sehari-hari  dan 
melibatkan tindak tutur: 
menyatakan sikap terhadap 
sesuatu, menyatakan perasaan 
cinta, dan menyatakan perasaan 
sedih 
 
o Menyatakan 
sikap  
mis. A: I’m against the 
idea. 
B: I can’t agree more. 
o menyatakan 
perasaan 
- love  
 mis. A: I love you. 
B: I love you too. 
- sadness  
 mis. A: This is the 
lowest time in my life. 
B: Take it easy. 
 
 
 
 Melakukan studi 
pustaka untuk 
mengidentifikasi 
berbagai ungkapan 
menyatakan sikap 
dan perasaan 
beserta responnya 
secara berkelompok.  
 Mendengarkan 
percakapan 
interpersona/ 
transaksional melalui 
tape secara klasikal 
  Mendiskusikan 
tindak tutur yang 
digunakan dan  
responnya  dalam 
percakapan yang 
didengar secara 
berkelompok 
 
 Bermain peran 
secara berkelompok 
 
 
 Mengidentifikasi hubungan antar 
pembicara 
 Mengidentifikasi makna tindak tutur   
sikap terhadap sesuatu 
 Merespon tindak tutur   menyatakan 
sikap terhadap sesuatu 
 Mengidentifikasi makna tindak tutur 
menyatakan perasaan sedih 
 Merespon tindak tutur   menyatakan 
perasaan sedih 
 Mengidentifikasi makna tindak tutur 
menyatakan perasaan cinta  
 Merespon tindak tutur   menyatakan 
perasaan cinta 
 Mengidentifikasi konteks situasi 
 
 
 
 
 
 
 Menggunakan tindak tutur menyatakan 
sikap terhadap sesuatu 
 Merespon tindak tutur menyatakan sikap 
terhadap sesuatu 
 Menggunakan tindak tutur menyatakan 
perasaan cinta 
 Merespon tindak tutur menyatakan 
perasaan cinta 
 Menggunakan tindak tutur menyatakan 
perasaan sedih 
 Merespon tindak tutur menyatakan 
perasaan sedih 
 
Tertulis 
(PG dan 
Uraian) 
 
quiz 
 
 
tugas  
 
 
 
 
 
 
 
 
 
 
 
 
Performan
s 
(14 x 40) 
1 x 40 
 
 
 
 
 
 
1 x 40 
 
 
 
 
4 x 40 
 
 
 
 
 
6 x 40 
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 8 
Standar Kompetensi Kompetensi Dasar Materi Pembelajaran 
Kegiatan  
Pembelajaran 
Indikator Penilaian 
Alokasi 
Waktu 
(Menit) 
Sumber/ 
Bahan/ 
Alat 
Mendengarkan 
7. Memahami 
makna dalam 
percakapan 
transaksional 
dan 
interpersonal 
resmi dan 
berlanjut 
(sustained) 
dalam konteks  
kehidupan 
sehari-hari  
 
 
 
 
 
 
 
 
 
 
Berbicara   
9. Mengungkapkan 
makna dalam 
teks percakapan 
transaksional 
dan 
interpersonal 
resmi dan 
berlanjut 
(sustained) 
dalam konteks 
kehidupan 
sehari-hari 
 
 
7.2   Merespon makna dalam 
percakapan transaksional (to get 
things done) dan interpersonal 
(bersosialisasi)  resmi dan 
berlanjut (sustained) yang 
menggunakan ragam bahasa 
lisan secara akurat, lancar dan 
berterima dalam konteks 
kehidupan sehari-hari dan 
melibatkan tindak tutur: 
menyatakan perasaan malu, 
menyatakan perasaan marah, 
dan menyatakan perasaan 
jengkel 
 
 
 
 
 
 
 
 
 
 
9.2 Mengungkapkan makna dalam 
percakapan transaksional (to 
get things done) dan 
interpersonal (bersosialisasi)  
resmi dan berlanjut (sustained) 
dengan menggunakan ragam 
bahasa lisan secara akurat, 
lancar dan berterima dalam 
konteks kehidupan sehari-hari  
dan melibatkan tindak tutur: 
menyatakan perasaan malu, 
menyatakan perasaan marah, 
dan menyatakan perasaan 
jengkel 
 
- embarassment  
mis. A: I was so 
embarrased. 
 B: I don’t think it’s a 
big deal. 
- anger  
 mis. A: There’s 
nothing to talk 
about. Get out 
of here! 
      B: If you say so. 
- annoyance  
 mis. A: I can’t take 
this anymore. 
 B: Sorry 
about that. 
 
 
 Melakukan studi 
pustaka untuk 
mengidentifikasi 
berbagai 
ungkapan 
menyatakan 
perasaan beserta 
responnya secara 
berkelompok.  
 Mendengarkan 
percakapan 
interpersona/ 
transaksional 
melalui tape 
secara klasikal 
  Mendiskusikan 
tindak tutur yang 
digunakan dan  
responnya  dalam 
percakapan yang 
didengar secara 
berkelompok 
 
 Bermain peran 
secara 
berkelompok 
 
 
 Mengidentifikasi makna tindak 
tutur   menyatakan perasaan malu 
 Merespon tindak tutur   
menyatakan perasaan malu 
 Mengidentifikasi makna tindak 
tutur   menyatakan perasaan 
marah   
 Merespon tindak tutur menyatakan 
perasaan marah 
 Mengidentifikasi makna tindak 
tutur menyatakan perasaan 
jengkel  
 Merespon tindak tutur menyatakan 
perasaan jengkel 
 
 
 
 
 
 
 
 
 
 
 Menggunakan tindak tutur 
menyatakan perasaan malu 
Merespon tindak tutur menyatakan 
perasaan malu Menggunakan 
tindak tutur menyatakan perasaan 
marah  
 Merespon tindak tutur menyatakan 
perasaan marah 
 Menggunakan tindak tutur 
menyatakan perasaan jengkel 
 Merespon tindak tutur menyatakan 
perasaan jengkel 
 
 
Tertulis 
(PG dan 
Uraian) 
 
quiz 
 
 
tugas  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Performans 
(14 x 
40) 
2 x 40 
 
 
 
 
 
 
 
2 x 40 
 
 
 
 
 
4 x 40 
 
 
 
 
 
 
 
4 x 40 
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 9 
Standar Kompetensi Kompetensi Dasar Materi Pembelajaran 
Kegiatan  
Pembelajaran 
Indikator Penilaian 
Alokasi 
Waktu 
(Menit) 
Sumber/ 
Bahan/ 
Alat 
 
Mendengarkan 
8. Memahami 
makna teks 
fungsional 
pendek dan 
monolog 
berbentuk  
narrative, spoof  
dan hortatory 
exposition 
dalam konteks  
kehidupan 
 
 
Berbicara 
10. Mengungkapkan 
makna dalam 
teks 
fungsional 
pendek dan 
monolog yang 
berbentuk 
narrative, 
spoof, dan 
hortatory 
exposition 
dalam 
konteks 
kehidupan 
sehari-hari  
 
 
8.1 Merespon makna dalam teks 
fungsional resmi dan tak resmi 
yang menggunakan ragam 
bahasa lisan secara akurat, 
lancar dan berterima dalam 
konteks kehidupan sehari-hari 
 
 
 
 
 
 
 
 
 
10.1 Mengungkapkan makna dalam 
teks lisan fungsional pendek  
(misalnya banner, poster, 
pamphlet, dll.) resmi dan tak 
resmi secara akurat, lancar 
dan berterima dalam berbagai 
konteks kehidupan sehari-hari 
 
 
 
Teks fungsional 
pendek lisan  
 
 
 
 
 
 Mendengarkan 
sebuah 
pengumuman 
lisan. 
 
 Mendiskusikan isi 
teks yang didengar 
secara 
berpasangan. 
 
 Mendiskusikan 
bentuk bahasa 
lisan berdasarkan 
teks yang didengar 
secara kelompok. 
 
 
 Memberikan 
sebuah 
pengumuman lisan 
secara bergantian 
 
 
 Mengidentifikasi topik sebuah 
teks fungsional pendek yang 
didengar 
 
 Mengidentifikasi informasi 
tertentu teks yang didengar 
 
 Mengidentifikasi tujuan 
komunikasi teks fungsional 
pendek yang didengar. 
 
 
 
 
 
 
 
 Menggunakan bahasa lisan 
dalam menyampaikan teks 
fungsional pendek  
 
 
 
 
Tertulis 
(PG dan 
Uraian) 
 
Quiz 
 
Tugas 
 
 
 
 
 
 
 
 
 
Tugas  
 
Performans 
(8 x 40) 
 
1 x 40 
 
 
 
1 x 40 
 
 
 
 
1 x 40 
 
 
 
 
 
 
3 x 40 
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Standar Kompetensi Kompetensi Dasar Materi Pembelajaran 
Kegiatan  
Pembelajaran 
Indikator Penilaian 
Alokasi 
Waktu 
(Menit) 
Sumber/ 
Bahan/ 
Alat 
 
Mendengarkan 
8. Memahami 
makna teks 
fungsional 
pendek dan 
monolog 
berbentuk  
narrative, spoof  
dan hortatory 
exposition 
dalam konteks  
kehidupan 
sehari-hari  
 
 
Berbicara 
10. Mengungkapkan 
makna dalam 
teks fungsional 
pendek dan 
monolog yang 
berbentuk 
narrative, spoof, 
dan hortatory 
exposition 
dalam konteks 
kehidupan 
sehari-hari 
 
 
 
 Merespon makna dalam teks  
monolog yang menggunakan 
ragam bahasa lisan secara 
akurat, lancar dan berterima 
dalam konteks kehidupan 
sehari-hari dalam teks 
berbentuk: narrative, spoof, 
dan hortatory exposition 
 
 
 
 
 
 
 
 
10.2 Mengungkapkan makna dalam 
teks monolog dengan  
menggunakan ragam bahasa 
lisan secara akurat, lancar 
dan berterima dalam konteks 
kehidupan sehari-hari dalam 
teks berbentuk: narrative, 
spoof, dan hortatory 
exposition 
 
 
 
 Teks lisan  
berbentuk 
narrative 
 Teks lisan  
berbentuk spoof 
 Teks lisan  
berbentuk 
hortatory 
exposition 
 
 
 
 
 
 Mendengarkan 
sebuah narrative/ 
spoof/hortatory 
exposition secara 
klasikal. 
 Mendiskusikan isi 
teks yang didengar 
secara 
berpasangan. 
 
 Melakukan case 
building 
berdasarkan 
kelompok pro dan 
kontra. 
 
 Mendongeng 
 
 Melakukan debat 
secara 
berkelompok 
 
 
 
 
 
 
 Mengidentifikasi main idea dari 
teks hortatory exposition yang 
didengar 
 Mengidentifikasi tokoh  dari cerita 
yang didengar 
 Mengidentifikasi kejadian dalam 
teks yang didengar 
 Mengientifikasi bagian cerita yang 
lucu 
 Mengientifikasi solusi dalam 
sebuah cerita yang didengar 
 Mengidentifikasi kasus yang 
didengar 
 Mengidentifikasi argumen yang 
didengar 
 
 
 
 Menggunakan kalimat past 
continuous  dalam menyampaikan 
spoof 
 Melakukan monolog berbentuk 
narrative 
 Melakukan monolog berbentuk 
hortatory exposition 
 Menggunakan modal “should” 
untuk menyampaikan saran 
 Melakukan debat 
 
 
 
Tertulis 
(PG dan 
Uraian) 
 
Tugas 
 
Quiz 
 
 
 
 
 
 
 
 
 
Tugas 
 
Performans 
(14 x 
40) 
 
 
1 x 40 
 
 
 
 
2 x 40 
 
 
 
 
1 x 40 
 
 
 
 
 
4 x 40 
 
 
4 x 40 
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Standar Kompetensi Kompetensi Dasar Materi Pembelajaran 
Kegiatan  
Pembelajaran 
Indikator Penilaian 
Alokasi 
Waktu 
(Menit) 
Sumber/ 
Bahan/ 
Alat 
Membaca 
10. Memahami 
makna teks 
fungsional 
pendek dan 
esei 
sederhana 
narrative, 
spoof, dan 
hortatory 
exposition 
dalam 
konteks 
kehidupan 
sehari-hari 
dan untuk 
mengakses 
ilmu 
pengetahuan 
 
 
 
Menulis 
11 Mengungkapk
an makna   
dalam teks 
tulis fungsional 
pendek dan 
esei 
sederhana 
narrative, 
spoof, dan 
hortatory 
exposition 
dalam konteks 
kehidupan 
sehari-hari 
 
 
 
11.1 Merespon makna dalam teks 
fungsional pendek  (misalnya 
banner, poster, pamphlet, dll.) 
resmi dan tak resmi yang 
menggunakan ragam bahasa 
tulis secara akurat, lancar dan 
berterima dalam konteks 
kehidupan sehari-hari 
 
 
 
 
 
 
 
 
12.1 Mengungkapkan makna dalam 
bentuk teks fungsional 
pendek  (misalnya banner, 
poster, pamphlet, dll.) resmi 
dan tak resmi dengan 
menggunakan ragam bahasa 
tulis secara akurat, lancar dan 
berterima dalam konteks 
 
 
 
banner, poster, 
pamphlet  
 
 
 
 Membaca 
nyaring 
bermakna 
sebuah  banner, 
poster, pamphlet 
secara individu 
 Mendiskusikan 
isi teks yang 
dibaca secara 
berpasangan. 
 Mendiskusikan 
ciri-ciri gramatikal 
yang digunakan 
dalam teks yang 
dibaca secara 
berkelompok. 
 
 
 
 
 
 Menuliskan 
sebuah banner, 
poster, pamphlet  
secara 
berkelompok dan 
mempublikasikann
y di lingkungan 
sekolah 
 
 
 Membaca nyaring bermakna 
wacana ragam tulis yang dibahas 
dengan ucapan dan intonasi yang 
benar  
 Mengidentifikasi topic dari teks 
yang dibaca 
 Mengidentifikasi informasi tertentu 
dari banner, poster, pamphlet  
 
 
 
 
 
 
 
 
 
 
 
 
 
 Menggunakan tata bahasa, kosa 
kata, tanda baca, ejaan, dan tata 
tulis dengan akurat 
 Menulis gagasan utama 
 Mengelaborasi gagasan utama 
 Membuat draft, merevisi, 
menyunting 
 Menghasilkan banner, poster, atau 
pamphlet 
 
 
 
Performans 
 
Tertulis 
(PG dan 
Uraian) 
 
Quiz 
 
Tugas 
 
 
 
 
 
 
 
 
 
 
 
Tugas 
 
unjuk kerja 
(8 x 40) 
 
1 x 40 
 
 
 
 
1 x 40 
 
 
 
 
2 x 40 
 
 
 
 
 
 
 
 
 
 
2 x 40 
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Standar Kompetensi Kompetensi Dasar Materi Pembelajaran 
Kegiatan  
Pembelajaran 
Indikator Penilaian 
Alokasi 
Waktu 
(Menit) 
Sumber/ 
Bahan/ 
Alat 
Membaca 
11. Memahami 
makna teks 
fungsional 
pendek dan 
esei 
sederhana 
narrative, 
spoof, dan 
hortatory 
exposition 
dalam 
konteks 
kehidupan 
sehari-hari 
dan untuk 
mengakses 
ilmu 
pengetahuan 
 
 
 
Menulis 
12. Mengungkapkan 
makna   dalam 
teks tulis 
fungsional 
pendek dan esei 
sederhana 
narrative, spoof, 
dan hortatory 
exposition 
dalam konteks 
kehidupan 
sehari-hari 
 
 
 
11.2 Merespon makna dan 
langkah retorika dalam esei 
yang menggunakan ragam 
bahasa tulis secara akurat, 
lancar dan berterima dalam 
konteks kehidupan sehari-hari 
dan untuk mengakses ilmu 
pengetahuan dalam teks 
berbentuk: narrative, spoof, dan 
hortatory exposition  
 
 
 
 
 
 
 
 
 
 
 
 
12.2 Mengungkapkan makna dan 
langkah retorika dalam  esei 
dengan menggunakan ragam 
bahasa tulis secara akurat, 
lancar dan berterima dalam 
konteks kehidupan sehari-hari 
dalam teks berbentuk: 
narrative, spoof, dan hortatory 
exposition 
 
 
 Teks tulis  
berbentuk 
narrative 
 
 Teks tulis 
berbentuk spoof 
 
 
 Teks tulis  
berbentuk 
hortatory 
exposition 
 
 Complex 
sentenses 
 
 Modals  
 
 
 
 
 
 
 
 Membaca  nyaring 
bermakna teks 
exposition secara 
individu  
 Mendiskusikan 
berbagai aspek 
dari teks seperti 
isi, struktur teks,  
secara 
berkelompok.  
 Berlatih 
menggunakan 
kalimat yang 
menyatakan 
argumen dan 
saran 
 
 
 
 
 
 
 Membuat draft 
teks exposition  
dengan melakukan 
chain writing. 
 Melakukan koreksi  
teman sejawat 
untuk 
menyempurnakan 
draft. 
 Menyempurnakan 
draft berdasarkan 
hasil koreksi 
teman. 
 
 
 
 Mengidentifikasi makna kata dalam 
teks yang dibaca 
 Mengidentifikasi makna kalimat 
dalam teks yang dibaca 
 Mengidentifikasi setting dalam 
sebuah cerita narasi 
 Mengidentifikasi komplikasi dalam 
sebuah cerita narasi 
 Mengidentifikasi kejadian dalam teks 
yang dibaca 
 Mengidentifikasi kasus yang dibahas 
dalam teks 
 Mengidentifikasi argumen yang 
diberikan 
 Mengidentifikasi saran yang 
diberikan 
 Mengidentifikasi langkah-langkah 
retorika dari teks 
 Mengidentifikasi tujuan komunikasi 
teks dibaca 
 
 
 Menggunakan kalimat past 
continuous dalam menulis spoof 
 Menggunakan kalimat kompleks 
dalam membuat sebuah cerita 
 Menggunakan modal “should” untuk 
menulis saran pada teks hortatory 
exposition 
 Menghasilkan teks berbentuk spoof 
  Menghasilkan teks berbentuk 
narrative 
 Menghasilkan teks berbentuk 
hortatory exposition 
 
 
Performa
ns 
 
Tertulis 
(PG dan 
Uraian) 
 
Tugas 
 
Quiz 
 
 
 
 
 
 
 
 
 
 
 
 
Tugas 
 
unjuk 
kerja 
(14 x 
40) 
 
2 x 40 
 
 
 
4 x 40 
 
 
 
 
 
 
2 x 40 
 
 
 
 
 
 
 
 
 
2 x 40 
 
 
 
 
2 x 40 
 
 
 
2 x 40 
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